GENERAL PRESENTATION

My academic dossier shows that | am a very successful teacher, that | approach teaching
as a scholarly activity, and that | promote deep learning on the part of my students. It also
shows that my studentss well as colleagues (Danada, the United States, Europe, and
other parts of the worichighly value my teaching effectiveness. My academic dossier is
also evidence that | am a very productive and recognized researcher. | have published 2
books, 8 book chapters, and around 4@rnal articles. Authors from all over the world
regularly cite my publications in books, articles, and dissertations. Colleagues from other
universities andLaw schools include my publications as part of their course
bibliographies. Teaching and Learningr@ers in Canada, the United States, and Europe
also reproduce my publications on higher education teaching and learning. My dossier
also offers evidence that, as an academic leader, | am contributing to foster a culture of

deep learning at Algoma Univeigiand in my profession.

My academic dossier is organized in three sections: my teaching portfolio, my research
portfolio, and my service portfolio, which mirror my involvement in the scholarships of
teaching and learning, discovery, and applicatiorcolitains representative evidence

from different sources: myself, my students, and my peers.

A careful review of all these materials will give a fairly broad picture of my abilities and
examples of my work. However, it does fn@nd cannoetdepict all my ahievements,
experiences, and activities. Rather, it is a professional work in progress, which reflects

some significant teaching, research, and service efforts in my academic career.






HIGHLIGHTS
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TEACHING

T Dal housi e Universit ylegahigwar d of Excell
1 Voted among the top three professors in Halifax (all disciplines and all universities
and colleges) in the 2004 The Coast Survey.

1 Consistently high student evaluations at Algoma University and Dalhousie
University.

1 Atrticles on teaching and leang published in higher education journals in Canada,
the United States, England, and Australia.

1 Publications on teaching and learning cited by authors in journal articles and
publications of Teaching and Learning Centres all over the world.

1 Workshops andanference presentations on teaching and learning.

1 Very stimulating unsolicited written feedback from students on class activities,
teaching methods, and course delivery.

1 Constructive aligned teaching in all courses.

1 Development of pedagogical materials $tudents.

1 Evidence of student's deep learning.
1

Active practice as faculty developer.
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RESEARCH

1 2 books, 8 book chapters, and around 40 journal articles
1 Research impact:
o0 My publications cited by authors in paewiewed journal articles and
books all ovethe world.
0 My publications used in university and Law School courses all over the
world.
o0 My publications reproduced by Teaching and Learning Centers all over
the world.
1 SSHRC standard research faculty grant assessor.
1 Peer reviewer of journal articles abdoks.
1 International academic distinctions.
1 Successful gantrecord.
SERVICE
1 Promotion of deep learning at Algoma University and in my profession.
1 Promotion of transformation of Algoma University into a learning institution.
1 Chair of the Senate AcademitaBdards & Teaching and Learning Committee (as

from June 1, 2009).
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Leadership in thereaton of a Teaching and Learning Centre at Algoma University.
Leadership for developing the Teaching Forum at Algoma University.

Teaching and learning workshop foarttime and junior faculty.

Promotion of studentsdé work.

Creation of materials for advising students.

Curriculum development.

Chair of the Department of Law and Politics (as from the 2DAcademic year).
SSHRC standard research faculty grant assessor.

Pee reviewer of journal articles and books.

Media appearances and services to the wider community.



TEACHING PORTFOLIO
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My teaching portfolioshows that | approach teaching as a scholarly activity, that all my
efforts aim at fetering deep learning on the part of my students, and that | help my
students develop cognitive and metacognitive academic skills so that they can become
lifelong learners. It also shows that my teaching effectiveness is recognized in a number
of ways by Agoma University students, my former students at Dalhousie University, and
faculty colleagues in Canada, the United States, Europe, and other parts of the world.
This recognition comes in the form of an award for excellence in teaching, very positive
unsolcited feedback from students, consistently high student evaluations, the publication
of my research on teaching and learning in journals, invitations to lead faculty
development workshops and programs, the presentation of papers on teaching and
learning n conferences, the citation and reproduction of my published research on
teaching and learning, and unsolicited positive feedback from colleagues both within and

beyondAlgoma University.

My teaching portfolio begins with my teaching philosophy. It thesludesthe teaching

award and other distinctions | received. It also includes very stimulating unsolicited



feedback which shows how much students enjoy my classes and how | encourage them
to learn deeplyThen, it lists all my articles on teaching andrl@ng, and the impact that
these publications have had in universities &aaching and.earning @&nters around the
world. It also contains a section with reflections on my teaching pradtiatso displays

a body of pedagogical materials | created foy students. Then, ihighlights my
involvement in professional development both as a participant and a faculty developer.

Finally, it showcases evidence of student deep learning.



TEACHING PHILOSOPHY
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TEACHING PHILOSOPHY

DEEP LEARNING

My teaching pedagogy is truly studesgntered and aims at encouraging my students to
take a deep approach to learning. Deep learning is a personal commitment and an attitude
toward learning, where the learner uses higitder cognitive skills such dke ability to
analyze, synthesize, solve problems, and thinks -cegaitively in orderto construct
long-term understandindt involves the critical analysis of new ideas, linking them to
already known concepts and principsesthat this understandimgn be used for problem

solving in new, unfamiliar contexts.

Learners learn deeply by constructing their own knowledge. And they do so by
connecting new knowledge with existing mental structures, and by interpreting new ideas
in light of their personaéxperiences. No one can learn deeply for our students. They
have to construct their own new models of realdy themselves Teaching for deep
learning entails stimulating this construction of knowledge. So, | always challenge my
student s 6 ageistaidtures ig a \Wayg thatthey care. | stimulate them to search
for relationships among materials and to reflect on the personal significance of what they
are learning. | also align all my courses. Constructive alignment is a fully criterion
referencedsystem, where the learning outcomes define what we should be teaching, how
we should be teaching it; and how we could know how well students have learned it. In

aligned teaching, there is maximum consistency throughout the system and each teaching
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componeh T outcomes, teaching and learning activities, and assessswgports the

other.

When | design my courses, | always start from the end. First, | plan where | want my

students to be at the end of the course. | think of the &f intellectual and persah

development that | want my students to enjoy, and whant them to be able to do

when they finish the course. The common objective in all my courses is to promote a

deep approach to learning. | want my students to perform at the extended abstatt lev

John Bi ggos SOLO taxonomy. ibbth farinagive amle si g n €
summative as well as metacognitive strategiesich will permit me and my students to

assess whether they have reached the intended learning outcomes. And | carefmly desi

the class activities which will help them reach these goailsthts purpose, | resort to a

series of theoretically grounded and empirically supported active teaching strategies to

foster students to take a deep approach to learning such as growgsidissuproblem

based learning, analysis of video segments depicting scenes relevant to Law and Justice

topics, debates, collective construction of web sites, and writing exercises. | carefully

design the classroom activities so that my students cantrefietheir experience in a

critical way. | encourage them to have an active role in the production of their own
knowledge, and in the design of their own learning strategies. StGdemtse s ponse t o |
approach to teaching and learning has been very enacogiragd stimulatingThey often

tell me doursa truly iefemmplifies deep learning (Tyler, unsolicited feedback,
Crime and Punishment 11, 2009), that #Ait 1is
is not to pass along information to the gudt s but really help the ¢

(Malene, unsolicited feedback, Introduction to Legal Studies, 2007),ngatlasses

Amade a difference in the way [t hey] l ook a:
unsolicited feedback from studentul@re, Rights and Power class, 2003). They also
recognize that nA[ my] style of teaching is v
l earning, cl ass part i ci peah iumsoficited feedlthck pu bl i c
Criminology and Criminal Justice c®s200304).
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DEVELOPMENT OF ACADEMIC SKILLS: WRITING, READING,
METACOGNITION, AND MEDIA LITERACY

Success at the university level mainly depends on the mastery of some fundamental
academic skills. These includeeading, writing, critical thinking, presttion, and

media literacy. Despite the importance of these skills for academic success, most
professors seldom teach them. They generally take them for granted, as they tend to
presuppose that all students already acquired these skills either as pait sétondary
education or elsewhere in college. The reality is that most students lack these skills,
which is one of the main causes of university attnitl specifically teach these cognitive

and metacognitive skills to my students as part of my esuss thathey can become
lifelong learnersMost of the strategies that | use to teach these academic skills are the
result of extensive classroom action research projects, and the resulting publications

which | have authored.

Academic reading

Readng is a process shaped partly by the text, partly by the reader's background, and
partly by the situation the reading occurs in. Reading an academic text does not simply
involve finding information on the text itself. Rather, it is a process of workinig et

text. When reading an academic text, readers negotiate the meaning with the author by

applying their prior knowledge to it. But, this process is only possible if the reader uses a
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series of categories of analysis, some of which are specific to eadbraic discipline.

Thus, working with a text and recreating its meaning entail both discipline and non
disciplinespecific reading strategies. The expert reader has incorporated these categories
and applies them almost intuitively. But, students usughoiie these categories of
analysis. So, | always teach my students both the general analytical tools and the

disciplinespecific values and strategies that facilitate disciplinary reading and learning.

In all my courses, | place academic reading at thefriont of the curriculum. | select
teaching and learning activities that help my students interact with academic texts and use
higherorder cognitive skills to construct meaning from the text. | also implement

assessment tools aimed at evaluating whesfugients use such skills.

Writing Across the Curriculum

> w:
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Subscribing to the Writing Across the Curriculum postulates, | conceive writing as a

knowledge transforming tool, and a privileged method for learning and thinking about
social and legal problemg also consider that the social science field is not only a
conceptual but a discursive space as well. So, | promote writing in all my courses and

foster its learning through extensifeedback given to my students.

| design activities to help studemigactice with the disciplinary language conventions. In

my experience, | have found that the standard research paper is not enough to achieve my
proposed writing objectives. So, | encourage my students to reflect about and deconstruct
the different stylesf a variety of texts through a myriad of writelearn and exploratory

writing tasks. Another aspect which has proved very helpful for my students is peer
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review. This provides reviewers with the possibility of critically analyzing a writing
document prduced by their peers, which makes the student reviewer become aware of
problems in the process of achieving superior disciplinary writing skills. At the same
time, the authors of the papers are provided with real readers who must make sense of

their writings and who provide invaluable feedback.

Metacognition
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| always help my students develop strong metacognition skills in all my courses. This

helps them reflect about theiwn learning process and improve their learning.

| provide my students with botieneral and disciplinspecific metacognitive categories

so that they canse the standards of the discipline to recognize shortcomings and monitor

their success.

Media Literacy

The revolution in media and global communications in the last few dedzakes
transformed the very basic foundations of knowledge and education. Media texts are

pervasive in todayo6s globalized society
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professions that professionals must be proficient in the interpretation of regtiart

their every day practice. So, | help my students acquire strong media literacy skills. | help
my students both interpret and create media productions dealing with legal and justice
matters. For this purpose, | expressly teach them the convenfiaonsdia language,
media narrative structure, and media discourse. | also provide them with the skills
necessary to realize how media construct legal meanings, influence and educate both
legal and lay audiences, and impose their messages and values idiesaryion of the

legal world.
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SCHOLARLY TEACHING

Scholarly [ Scholarship of

Teaching Teaching and
Learning

| approach my teaching as a truly scholarly enterprise. | am constantly experimenting,
introducing new strategies, class activities, and assessment practices informed by the
latest ideas reported ieé pedagogical literature. | conduct action research projects,

collect evidence, and analyze it. | change my teaching practice according to the results of

these projects so as to improve student learning and take it to higher levels of depth.

Additionally, | am engaged in the Scholarship of Teaching and Learning. So, apart from
approaching teaching as a scholarly activity, | make my teaching public, subject to peer

review, and available so that others can build on it. | do this by publishing the results of

my classroom action research projects, by presenting them in teaching conferences, and

by leading faculty development workshops in Canada, the United States, and other parts

of the world. Some colleagues comment that they were "delighted to see [y iartic
Tomorrowbs Pr of e s ®icector, Pidy |Ceawfard Téachirtg eCeerdres, |

personal email, 2009). Others published in their Teaching and Learning Center websites

t hat Afhere is a great article fromstohe Tomo
Promote a Deep Approach to Readirigyr. Julian Hermida provides some great insight

into how we can encourage our students to read critically and how we can facilitate that
process. o0 (M. Mei xner , Texas Tech oyni versit
Center).
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2005 DALHOUSIE UNIVERSITY
EXCELLENCE FOR TEACHING AWARD
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Award of Excellence for Teaching

DALHOUSIE
UNIVERSITY

J
Inspiring Minds

J i/ =

I have recei ved Dal housi e tbn Teaohings It tisy 0 s A w a
Dal housi e Universityoslty Adcagdng ®tthe crigedaofgrni t i on
granting the award, it is presented to faculty who have displayed the qualities of superior

teaching, enthusiasm for the subject, and interest in the needs of students.
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2004-2005 Award Wlnnlng Teachers

Srinivas Sampalli, Computer Stephen Coughlan, Law
Science

F'QI Association of Atlantic Universities'
\ [ty P Distinguished Teacher Award
v\\“ / //

3M Teaching Fellowship
Click here to view the citation

Dennis Phillips, Psychology

Alumni Award for Excellence in
Teaching

Julian Hermida, Sociology &
Social Anthropology

1 Alex Filimon, Business
Administration

Sessional and Part-time Instructor
Award for Excellence in Teaching

W Sessional and Part-time Instructor
| Award for Excellence in Teaching

The Dalhousie Sessional and Part-Time Instructor
Awards of Excellence for Teaching

This award is presented annually to two instructors who have displayed the
gualities of superior teaching, enthusiasm for the subject, and interest in the
needs of students.

Criteria

It is expected that the following criteria will be among those considered by
both nominators and evaluators alike. Candidates should

1. be thoroughly prepared for teaching sessions, whether lectures,
laboratories, seminars, or tutorials;

2. have enthusiasm for the subject, and the capacity to arouse interest in
it among the students;

3. encourage student participation in the teaching and learning process;

4. set a high standard and successfully motivate students to attain such a
standard;

5. communicate effectively at levels appropriate to students' capacities;

6. utilize (when responsible for evaluation design) methods of evaluation
of student performance which stress an understanding of the subject,
rather than just the ability to memorize; be accessible (within reason,
and subject to the instructor's personal circumstances)to students
outside class hours.
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http://www.mcmaster.ca/3Mteachingfellowships/2005/sampalli.htm

2004 THE COAST SURVEY
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| was votedamong the top three professors in Halifax from all idisees and all 9

universities and colleges by a publication who surveyed faculty and students in Halifax.

Best professor
Charlotte Loppie

Dalhousie University, School of Health
and Human Performance

Charlotte Loppie suspects the topic of her very popular fourth year undergrad

FRXUVH PD\ KDYH VRPHWKLQJ WR GR ZLWK WKH YRWHV VKH
SURI 3, WHDFK KXPDQ VH[XDOLW\ ~ WKH 'DOKRXVLH 8QLYHLU
VXVSHFW WKHUHYfV PRUH WR KHU SRSXODUL&\ WKDQ WKDW
students about topics ranging from female ejaculation to transgender issues to

VHQLRUVY VH[XDOLW\ DQG HQFRXUDJHV WKHP WR WKLQN C
EHHQ WROG WKDW P\ FODVV LV D VDIH SODFH WR WDON ~ /F
comeoutinmy FODVV ~

1st runner-up: Graham Fraser, Dalhousie University,

Department of English

2nd runner -up: Julian Hermida, Dalhousie University,
Department of Sociology and Social Anthropology
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