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GENERAL PRESENTATION 

 

 
 

My academic dossier shows that I am a very successful teacher, that I approach teaching 

as a scholarly activity, and that I promote deep learning on the part of my students. It also 

shows that my students –as well as colleagues in Canada, the United States, Europe, and 

other parts of the world- highly value my teaching effectiveness. My academic dossier is 

also evidence that I am a very productive and recognized researcher. I have published 2 

books, 8 book chapters, and around 40 journal articles. Authors from all over the world 

regularly cite my publications in books, articles, and dissertations. Colleagues from other 

universities and Law schools include my publications as part of their course 

bibliographies. Teaching and Learning Centers in Canada, the United States, and Europe 

also reproduce my publications on higher education teaching and learning. My dossier 

also offers evidence that, as an academic leader, I am contributing to foster a culture of 

deep learning at Algoma University and in my profession.  

 

My academic dossier is organized in three sections: my teaching portfolio, my research 

portfolio, and my service portfolio, which mirror my involvement in the scholarships of 

teaching and learning, discovery, and application. It contains representative evidence 

from different sources: myself, my students, and my peers. 

 

A careful review of all these materials will give a fairly broad picture of my abilities and 

examples of my work. However, it does not –and cannot- depict all my achievements, 

experiences, and activities. Rather, it is a professional work in progress, which reflects 

some significant teaching, research, and service efforts in my academic career. 
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HIGHLIGHTS 

 

 

TEACHING 

 Dalhousie University‟s Award of Excellence for Teaching. 

 Voted among the top three professors in Halifax (all disciplines and all universities 

and colleges) in the 2004 The Coast Survey. 

 Consistently high student evaluations at Algoma University and Dalhousie 

University. 

 Articles on teaching and learning published in higher education journals in Canada, 

the United States, England, and Australia. 

 Publications on teaching and learning cited by authors in journal articles and 

publications of Teaching and Learning Centres all over the world. 

 Workshops and conference presentations on teaching and learning.  

 Very stimulating unsolicited written feedback from students on class activities, 

teaching methods, and course delivery. 

 Constructive aligned teaching in all courses. 

 Development of pedagogical materials for students. 

 Evidence of student's deep learning. 

 Active practice as faculty developer. 
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RESEARCH 

 2 books, 8 book chapters, and around 40 journal articles. 

 Research impact: 

o My publications cited by authors in peer-reviewed journal articles and 

books all over the world. 

o My publications used in university and Law School courses all over the 

world. 

o My publications reproduced by Teaching and Learning Centers all over 

the world. 

 SSHRC standard research faculty grant assessor. 

 Peer reviewer of journal articles and books. 

 International academic distinctions. 

 Successful grant record. 

 

SERVICE 

 Promotion of deep learning at Algoma University and in my profession. 

 Promotion of transformation of Algoma University into a learning institution. 

 Chair of the Senate Academic Standards & Teaching and Learning Committee (as 

from June 1, 2009). 

 Leadership in the creation of a Teaching and Learning Centre at Algoma University. 

 Leadership for developing the Teaching Forum at Algoma University. 

 Teaching and learning workshop for part-time and junior faculty. 

 Promotion of students‟ work. 

 Creation of materials for advising students. 

 Curriculum development. 

 Chair of the Department of Law and Politics (as from the 2009-10 academic year). 

 SSHRC standard research faculty grant assessor. 

 Peer reviewer of journal articles and books. 

 Media appearances and services to the wider community.  
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TEACHING PORTFOLIO 
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PRESENTATION 

 

 

My teaching portfolio shows that I approach teaching as a scholarly activity, that all my 

efforts aim at fostering deep learning on the part of my students, and that I help my 

students develop cognitive and metacognitive academic skills so that they can become 

lifelong learners. It also shows that my teaching effectiveness is recognized in a number 

of ways by Algoma University students, my former students at Dalhousie University, and 

faculty colleagues in Canada, the United States, Europe, and other parts of the world. 

This recognition comes in the form of an award for excellence in teaching, very positive 

unsolicited feedback from students, consistently high student evaluations, the publication 

of my research on teaching and learning in journals, invitations to lead faculty 

development workshops and programs, the presentation of papers on teaching and 

learning in conferences, the citation and reproduction of my published research on 

teaching and learning, and unsolicited positive feedback from colleagues both within and 

beyond Algoma University. 

 

My teaching portfolio begins with my teaching philosophy. It then includes the teaching 

award and other distinctions I received. It also includes very stimulating unsolicited 
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feedback, which shows how much students enjoy my classes and how I encourage them 

to learn deeply. Then, it lists all my articles on teaching and learning, and the impact that 

these publications have had in universities and Teaching and Learning Centers around the 

world. It also contains a section with reflections on my teaching practice. It also displays 

a body of pedagogical materials I created for my students. Then, it highlights my 

involvement in professional development both as a participant and a faculty developer. 

Finally, it showcases evidence of student deep learning.  
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TEACHING PHILOSOPHY 
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TEACHING PHILOSOPHY 
 

 
 

DEEP LEARNING 

 

My teaching pedagogy is truly student-centered and aims at encouraging my students to 

take a deep approach to learning. Deep learning is a personal commitment and an attitude 

toward learning, where the learner uses higher-order cognitive skills such as the ability to 

analyze, synthesize, solve problems, and thinks meta-cognitively in order to construct 

long-term understanding. It involves the critical analysis of new ideas, linking them to 

already known concepts and principles so that this understanding can be used for problem 

solving in new, unfamiliar contexts.  

 

Learners learn deeply by constructing their own knowledge. And they do so by 

connecting new knowledge with existing mental structures, and by interpreting new ideas 

in light of their personal experiences. No one can learn deeply for our students. They 

have to construct their own new models of reality for themselves. Teaching for deep 

learning entails stimulating this construction of knowledge. So, I always challenge my 

students‟ existing knowledge structures in a way that they care. I stimulate them to search 

for relationships among materials and to reflect on the personal significance of what they 

are learning. I also align all my courses. Constructive alignment is a fully criterion-

referenced system, where the learning outcomes define what we should be teaching, how 

we should be teaching it; and how we could know how well students have learned it. In 

aligned teaching, there is maximum consistency throughout the system and each teaching 
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component –outcomes, teaching and learning activities, and assessment- supports the 

other. 

 

When I design my courses, I always start from the end. First, I plan where I want my 

students to be at the end of the course. I think of the kind of intellectual and personal 

development that I want my students to enjoy, and what I want them to be able to do 

when they finish the course. The common objective in all my courses is to promote a 

deep approach to learning. I want my students to perform at the extended abstract level of 

John Bigg‟s SOLO taxonomy. I also design evaluation tools –both formative and 

summative- as well as metacognitive strategies which will permit me and my students to 

assess whether they have reached the intended learning outcomes. And I carefully design 

the class activities which will help them reach these goals. For this purpose, I resort to a 

series of theoretically grounded and empirically supported active teaching strategies to 

foster students to take a deep approach to learning such as group discussions, problem-

based learning, analysis of video segments depicting scenes relevant to Law and Justice 

topics, debates, collective construction of web sites, and writing exercises. I carefully 

design the classroom activities so that my students can reflect on their experience in a 

critical way. I encourage them to have an active role in the production of their own 

knowledge, and in the design of their own learning strategies. Students‟ response to my 

approach to teaching and learning has been very encouraging and stimulating. They often 

tell me that “[my] course truly exemplifies deep learning (Tyler, unsolicited feedback, 

Crime and Punishment II, 2009), that “it is nice to attend a class where the sole objective 

is not to pass along information to the students but really help the students understand” 

(Malene, unsolicited feedback, Introduction to Legal Studies, 2007), that my classes 

“made a difference in the way [they] look at teaching in University and research” (Ayat, 

unsolicited feedback from student, Culture, Rights and Power class, 2003). They also 

recognize that “[my] style of teaching is very unique and […] remarkable. It encourages 

learning, class participation, and public speaking.” (Leah, unsolicited feedback, 

Criminology and Criminal Justice class, 2003-04). 
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DEVELOPMENT OF ACADEMIC SKILLS: WRITING, READING, 

METACOGNITION, AND MEDIA LITERACY 

 

Success at the university level mainly depends on the mastery of some fundamental 

academic skills. These include –reading, writing, critical thinking, presentation, and 

media literacy. Despite the importance of these skills for academic success, most 

professors seldom teach them. They generally take them for granted, as they tend to 

presuppose that all students already acquired these skills either as part of their secondary 

education or elsewhere in college. The reality is that most students lack these skills, 

which is one of the main causes of university attrition. I specifically teach these cognitive 

and metacognitive skills to my students as part of my courses so that they can become 

lifelong learners. Most of the strategies that I use to teach these academic skills are the 

result of extensive classroom action research projects, and the resulting publications 

which I have authored. 

 

Academic reading 

 

 

 

Reading is a process shaped partly by the text, partly by the reader's background, and 

partly by the situation the reading occurs in. Reading an academic text does not simply 

involve finding information on the text itself. Rather, it is a process of working with the 

text. When reading an academic text, readers negotiate the meaning with the author by 

applying their prior knowledge to it. But, this process is only possible if the reader uses a 
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series of categories of analysis, some of which are specific to each academic discipline. 

Thus, working with a text and recreating its meaning entail both discipline and non 

discipline-specific reading strategies. The expert reader has incorporated these categories 

and applies them almost intuitively. But, students usually ignore these categories of 

analysis. So, I always teach my students both the general analytical tools and the 

discipline-specific values and strategies that facilitate disciplinary reading and learning. 

 

In all my courses, I place academic reading at the forefront of the curriculum. I select 

teaching and learning activities that help my students interact with academic texts and use 

higher-order cognitive skills to construct meaning from the text. I also implement 

assessment tools aimed at evaluating whether students use such skills. 

 

Writing Across the Curriculum 

 

 

Subscribing to the Writing Across the Curriculum postulates, I conceive writing as a 

knowledge- transforming tool, and a privileged method for learning and thinking about 

social and legal problems. I also consider that the social science field is not only a 

conceptual but a discursive space as well. So, I promote writing in all my courses and 

foster its learning through extensive feedback given to my students. 

 

I design activities to help students practice with the disciplinary language conventions. In 

my experience, I have found that the standard research paper is not enough to achieve my 

proposed writing objectives. So, I encourage my students to reflect about and deconstruct 

the different styles of a variety of texts through a myriad of write-to-learn and exploratory 

writing tasks. Another aspect which has proved very helpful for my students is peer 
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review. This provides reviewers with the possibility of critically analyzing a writing 

document produced by their peers, which makes the student reviewer become aware of 

problems in the process of achieving superior disciplinary writing skills. At the same 

time, the authors of the papers are provided with real readers who must make sense of 

their writings, and who provide invaluable feedback. 

 

Metacognition 

 

I always help my students develop strong metacognition skills in all my courses. This 

helps them reflect about their own learning process and improve their learning.  

I provide my students with both general and discipline-specific metacognitive categories 

so that they can use the standards of the discipline to recognize shortcomings and monitor 

their success. 

 

Media Literacy 

 
The revolution in media and global communications in the last few decades has 

transformed the very basic foundations of knowledge and education. Media texts are 

pervasive in today‟s globalized society and there is an increasing expectation in most 
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professions that professionals must be proficient in the interpretation of media texts in 

their every day practice. So, I help my students acquire strong media literacy skills. I help 

my students both interpret and create media productions dealing with legal and justice 

matters. For this purpose, I expressly teach them the conventions of media language, 

media narrative structure, and media discourse. I also provide them with the skills 

necessary to realize how media construct legal meanings, influence and educate both 

legal and lay audiences, and impose their messages and values in every dimension of the 

legal world. 
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SCHOLARLY TEACHING 

 

 

 

I approach my teaching as a truly scholarly enterprise. I am constantly experimenting, 

introducing new strategies, class activities, and assessment practices informed by the 

latest ideas reported in the pedagogical literature. I conduct action research projects, 

collect evidence, and analyze it. I change my teaching practice according to the results of 

these projects so as to improve student learning and take it to higher levels of depth. 

 

Additionally, I am engaged in the Scholarship of Teaching and Learning. So, apart from 

approaching teaching as a scholarly activity, I make my teaching public, subject to peer 

review, and available so that others can build on it. I do this by publishing the results of 

my classroom action research projects, by presenting them in teaching conferences, and 

by leading faculty development workshops in Canada, the United States, and other parts 

of the world. Some colleagues comment that they were "delighted to see [my] article in 

Tomorrow‟s Professor (Eileen Herteiss, Director, Purdy Crawford Teaching Centre, 

personal email, 2009). Others published in their Teaching and Learning Center websites 

that “here is a great article from the Tomorrow‟s Professor Newsletter on Strategies to 

Promote a Deep Approach to Reading.  Dr. Julian Hermida provides some great insight 

into how we can encourage our students to read critically and how we can facilitate that 

process.” (M. Meixner, Texas Tech University, Teaching, Learning, and Technology 

Center). 
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2005 DALHOUSIE UNIVERSITY 

EXCELLENCE FOR TEACHING AWARD  
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Award of Excellence for Teaching 

 

I have received Dalhousie University‟s Award of Excellence for Teaching. It is 

Dalhousie University‟s highest recognition to faculty. According to the criteria for 

granting the award, it is presented to faculty who have displayed the qualities of superior 

teaching, enthusiasm for the subject, and interest in the needs of students.  
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2004-2005 Award Winning Teachers 

 

Srinivas Sampalli, Computer 
Science 
 
3M Teaching Fellowship 
Click here to view the citation 

  

 

Stephen Coughlan, Law 
 
Association of Atlantic Universities' 
Distinguished Teacher Award 

 

 

Dennis Phillips, Psychology 
 
Alumni Award for Excellence in 
Teaching 

  

    

 

 

Julian Hermida, Sociology & 
Social Anthropology 
 
Sessional and Part-time Instructor 
Award for Excellence in Teaching 

  

 

Alex Filimon, Business 
Administration 
 
Sessional and Part-time Instructor 
Award for Excellence in Teaching 

 

The Dalhousie Sessional and Part-Time Instructor 
Awards of Excellence for Teaching 

 

This award is presented annually to two instructors who have displayed the 
qualities of superior teaching, enthusiasm for the subject, and interest in the 
needs of students. 

Criteria 

It is expected that the following criteria will be among those considered by 
both nominators and evaluators alike. Candidates should  

1. be thoroughly prepared for teaching sessions, whether lectures, 
laboratories, seminars, or tutorials;  

2. have enthusiasm for the subject, and the capacity to arouse interest in 
it among the students;  

3. encourage student participation in the teaching and learning process;  

4. set a high standard and successfully motivate students to attain such a 
standard;  

5. communicate effectively at levels appropriate to students' capacities;  

6. utilize (when responsible for evaluation design) methods of evaluation 
of student performance which stress an understanding of the subject, 
rather than just the ability to memorize; be accessible (within reason, 
and subject to the instructor's personal circumstances)to students 
outside class hours.  

http://www.mcmaster.ca/3Mteachingfellowships/2005/sampalli.htm
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2004 THE COAST SURVEY 
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I was voted among the top three professors in Halifax from all disciplines and all 9 

universities and colleges by a publication who surveyed faculty and students in Halifax. 

 

 
 

 

Best professor  
Charlotte Loppie 
Dalhousie University, School of Health  
and Human Performance 
 
Charlotte Loppie suspects the topic of her very popular fourth year undergrad 
course may have something to do with the votes she received as Halifax’s top 
prof. “I teach human sexuality,” the Dalhousie University explains. But we 
suspect there’s more to her popularity than that. She’s at ease teaching her 
students about topics ranging from female ejaculation to transgender issues to 
seniors’ sexuality, and encourages them to think about things differently. “I’ve 
been told that my class is a safe place to talk,” Loppie admits. “People have 
come out in my class.” 
1st runner-up: Graham Fraser, Dalhousie University,  
Department of English 

2nd runner-up: Julian Hermida, Dalhousie University,  
Department of Sociology and Social Anthropology 
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OFFICIAL STUDENT EVALUATIONS 



30 

 



31 

 

 

My teaching evaluations have been consistently high. In some cases, they have even been 

exceptional. While I do not necessarily believe that they are the best indicators of 

effective teaching, they -at least- clearly show that my students always enjoy my 

teaching, and that I motivate them to learn. The appendix includes a copy of my teaching 

evaluations from Algoma University and Dalhousie University. 
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UNSOLICITED STUDENTS’ FEEDBACK  

ABOUT MY TEACHING PRACTICE 
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Students’ comments 

 

Ever since I started my teaching practice, I have 

received very stimulating and laudatory unsolicited 

feedback from my students. Some are in writing, 

whether email, thank-you cards, or even informal 

notes. Others are oral. Students continually drop by 

my office or stop me at the end of the class to tell 

me how much they enjoyed the class and how much they profited from the activities or 

discussions. They always thank me for the passion and enthusiasm I bring to the class. I 

have collected literally hundreds of emails and notes where my students tell me about my 

teaching philosophy, my support, my feedback, and even the impact I have had on their 

lives.  

Most are impressed with my teaching philosophy. They emphasize that my “unique 

teaching philosophy and passion for students‟ education is both rare and immeasurable”, 

that “[my] style is an extremely effective way of teaching and learning”, and that “[my] 

style of teaching is very unique and, to be honest, […] remarkable. It encourages 

learning, class participation, and public speaking. How many teachers can say that!?” 

Students are grateful because I help them and support them. They write that my “efforts 

to support students in both their academic and extracurricular endeavors far surpass [my] 

professorial responsibilities. [My] commitment to [my] students is evident in the 

numerous recommendation letters [I have] written as well [my] overall support for [my] 

students‟ post graduate work.” They also tell me that “I just wanted to thank you so much 

for helping me today. I am so fortunate to have such a kind teacher who is so concerned 

about his students. You really helped me alot and I really appreciate it.” They are very 

emphatic and they “thank you soooooo very much for your references and 

recommendations. THANK YOU SOOOOOO MUCH. I DO NOT KNOW HOW ELSE 

TO THANK YOU. I WOULD NOT HAVE DONE IT WITHOUT YOU!!!!!” 
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Students also comment on the quality of the feedback I give them. They emphasize that it 

is “prompt, complete, and very constructive”. Some claim they “have never received such 

positive comments from a professor”. 

Many students also tell me that I have had an impact on their education and their lives. 

They tell me that “[I] inspire people to learn”, that my “knowledge, expertise, and 

experience have contributed greatly to our education and furthered our interests”, that 

“this has been a tremendous learning experience for me, academically and personally”, 

“people such as yourself are people that others never forget; I will remember you in ten 

years from now, as someone who has left such a positive image with me”, that my classes 

“made me think a lot more than any other course”, and that they “made a difference in the 

way I look at teaching in University and research”. They tell me that “I really feel like I 

belong in the academic university world this year, and for the most part, I owe it to you”.  

Others say that I am “the professor who has without a doubt had the most impact on 

[their] academic development and growth.” They also thank me “for giving me this 

motivation to work hard and study hard in your class and in others.” Others tell me that 

they “plan to be teachers and embody the essence of [my] teaching methods.” Some even 

tell me that because of my classes and discussions in my office “I have finally found 

direction in my life.” 

Students‟ notes and emails are full of superlatives, and very colorful adjectives. For them, 

I am “a platinum stature prof”, “awesome professor”, “a great professor”, “the epitome of 

excellence and professionalism”, “the best professor in the world”, “energetic, kind and 

soulful professor”, “an inspirational professor”, “a wonderful professor”, “a great teacher 

and person”, “one of the best professors ever”, “all teachers should take lessons from 

you”, “an entire university [should] be based on professors such as you”, “the only 

professor that takes into consideration the feelings and thoughts of students”, and “an 

excellent professor, the definition of what we hope for when we enroll.”  

The following is a small selection of these unsolicited messages. I keep all notes, and 

emails in my personal files and they are available upon request. I have typed the core 
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aspects of some of the messages to facilitate your reading. Please read them in their 

entirety. The Appendix contains more samples of unsolicited feedback. 

 You inspire people to learn and that is a task many teachers dont possess, so I 

would just like to thank you for that. Cari  
  

 I can honestly say that you are my only teacher that takes into consideration the 

feelings and thoughts of your students. 

Thanks so much!!!! 

Nicole  
  

           Thank you for everything this year...for being both a great teacher and a 

person. I have thoroughly enjoyed and benefited from being a student of yours. 

You are truly the most remarkable professor I have encountered in my academic 

journies! God bless you and your family. 

It would be my pleasure to keep you informed in regards to the new radio-station. 

Thanks for all your interest and support! You one cool cat, sir! I also am finishing 

a lil' gift for you from Stina and I...i'll let you know when it's in order. Stay in 

touch and if there is ever anything I can be an assistance or aid with anything 

please don't hesitate to contact me. See you around sir and talk to you soon! Ewan 

  

 Thank you so much for offering such a wonderful class. I have never learned so 

much in one class, and actually retained the information then what I have in 3181. 

Will you still be around campus next week? 

Steph 

  

 Thanks so much,  

Oh and by the way, I really enjoyed the class.  I usually get bored taking full year 

courses, but this one was great!  Thanks for approaching it in a unique way!  

More profs should do that.: 

0) Jodie    

  

 I want to thank you soooooo very much for your references and 

recommendations. I got into the MA in Legal Studies Program at Carleton with a 

scholarship and TAship worth $30, 000 for two years!!!! THANK YOU 

SOOOOOO MUCH. I DO NOT KNOW HOW ELSE TO THANK YOU. I 

WOULD NOT HAVE DONE IT WITHOUT YOU!!!!! I'll pay you back for your 

kindness and help someday:):) ayat  

  

 WOW you are so the best professor in the world! and I'm not just saying that, all 

teachers should take lessons from you!. I would love to re do that question, as I 

really want an A in your course for my final grades. Please let me know when you 

want me to do it and it'll be done! I'm working right now but will be off around 

10pm this evening when I will check my mail again, and as well in the morning. I 

work all day tomorrow but am off at 6pm, so I could easily do it then.. Thank you 

so much!!!!! Alayna :0)  
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 Dear Professor Hermida: 

I wanted to write you agian and thank you for the great lectures. I also want you 

to know that I wish I spoke up in class, I just feel I am not as informed as the 

others are and I do not want to look silly. I know that no one will judge, but I 

don't want to ask a bad question. Also, sometimes I get so caught up in my 

thoughts, that I don't have time to ask questions. I am telling my friends and 

family about what I learn and I am always thinking about what we spoke about. 

I do have one question. It may be difficult to answer, so you do not have to if you 

are not sure of what to say. I feel as though I am getting this education that tells 

me about what is going on in the world, and what is wrong, but I feel as though I 

cannot do anything about it. I feel as though I should be helping others, but I am 

not sure how. Are there any organizations that you would reccomend me looking 

into? I wanted to be a lawyer for a long time, but I realize now that being a lawyer 

is not about moral justice. I am just wondering what can you do with a degree in 

Sociology and Social Anthropology and what ways can you make positive 

impacts with society and the world in general. I am currently going to finish my 

BA and apply to get my BEd. That way, I can still help people and make a 

positive impact. Thanks for listening and see you Wednesday.  

Stephanie 

  

 Dear Julian, 

 

Thank you for all your attention and assistance...you are a platinum stature prof!! 

Long live Julian!! Thank you for marking my exam so quickly and getting me the 

results. I also wanted to apologize for Christina and I not being able to make it to 

the last class (today) but we are overloaded with papers, exams and preparing for 

our month long journey to Mexico! 

 

Also Christina and I attempted to sign in to the course the other day but it was still 

a "closed section" . I don't really know what this means or implies, but I have faith 

that we can still get into another one of your super courses! International Justice 

should be extremely interesting... 

 

On a final note...Christina and I have a small token of our appreciation to give 

you. Just a lil' something from us to you...what would be the best way to give it to 

you? 

Cheers and raspekts... 

Ewan  

  

 Dear Dr. Hermida,  

I just want to take this opportunity to thank you for such a wonderful class.  

I think you are an awesome professor. You have been so direct and so honest in 

teaching us vital information about important issues that revolve around us in the 

world today. Thank you so much for such a wonderful and enriching class.  

YOu have made it so constructive and so easy to learn in that it truly has made a 

difference in the way I look at teaching in University and research interests as 
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well. I think it would be great in April to give you a copy of my thesis after I am 

done to read it. I would definitely appreciate your opinion and feedback. 

Thank you again. God bless you and your family. Good luck with your future 

endeavors. 

Ayat 

  

 You have proven over the past several months to be a very sincere and fair man. 

Thank you also for letting me know me marks up to date in the course. You have 

been a great professor and really enjoyed taking the course. I have already tried to 

get into your classes for next term but they are full - you are popular it seems!!! 

ANyways, thank you again, I really appreciate everything. I will be in touch.  

Jennifer  

  

 Hi Professor Hermida,  

  

Thanks again for the word I really enjoy your class as I feel that most others that 

are in it feel too. 

Regards, DaveSd 

  

 Dr. Hermida,  

It really means a lot that you are so kind, not everyone here at Dal is like that.  

Karen  

  

 Wow. Thank you so much. This is great. Thank you for 

looking at it so quickly. I will come by and pick it 

up. I am using these marks to get into law school, so 

this will help me a great deal. And to think, I was 

nervous about taking a sociology course because I had 

only ever taken one before. 

 

I also want to say that you have been a great 

professor, and I have enjoyed the whole class very 

much. It made me think a lot more than any other 

course that I took this semester, and I really enjoyed 

doing the work for it. 

 

Enjoy your Holidays! 

 

Cheers, 

 

Michael  

  

 i like your style of teaching.  

laura 
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 Hello Dr. Hermida. I just wanted to write you and tell you how much I enjoyed 

your classes this term. I think you are a great professor and really show concern 

for your students. Thanks again and have a great summer. 

 

Alex  

  

 Good Morning Prof. Hermida, 

 

Thank you so much for your kind and generous feedback! I have never received 

such positive comments from a professor. 

See you Wednesday - and thanks again for your kind words. 

Jen 

 

 

 This has been a tremendous learning experience for me, academically and 

personally. Our group topic was so interesting to us, we were excited to do a good 

job. Christina is a very exciting personality to work with and Ewan is so good 

natured. The other Christina was a great group leader and helped us lay down 

very specific outlines for research and also took it upon herself to rent the protest 

video. 

 

Personally, it was so beneficial to work within a group where I didn't know 

anyone at first. It's nice to know that people can be so different in background, 

age, or field of study and still have social activist interests in common. Thank you 

for the opportunity to work with others in the classroom, it's a great way to learn! 

 

Thank you also, for being an inspirational professor and for getting us excited 

about our studies. This class rocks! Take care, see you Monday! 

 

Krista  

  

 Prof Hermida  

  

I want to thank you for being so fair with the submission of my portfolio and my 

mark. I thoroughly enjoyed your class this year and feel that I benefited greatly 

from it. Have a wonderful summer and thanks again 

Erin 

  

 Hi, 

I just wanted to thank you so much for helping me today. I am so fortunate to 

have such a kind teacher who is so concerned about his students. You really 

helped me alot and I really appreciate it. 

Thanks again 

Tarryn  
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 Dr.Hermida, 

thank you very much, I wish I had knew you earlier on. 

You are a very dynamic, 

compassionate and caring person. 

Janice.  

  

 I just got some great news that I was offered 

admission at the University of Western 

Ontario for medical school. I wanted to let you know 

that I will be headed 

there in the fall. Thank you so much for your help! 

 

Elizabeth  

  

  

 Prof Hermida, 

 

 I have recieved and read the letter you sent and am 

very grateful for your 

generous description of myself and my work. Im sure 

that it is perfect and 

would be very pleased to present it at my interview. 

Whenever you have a moment 

to print it off, let me know and I will come and 

collect it. 

 

 Thank you again professor Hermida. The letters of 

recommendation that you write 

are an important part of each student's success. For 

myself, and for us all, 

thank you so much. 

 

 See you soon, 

Eden.  

 Hi Dr. Hermida, 

Thank you so much for sending me my grades, and thanks 

for the great class! I 

hope you enjoyed your conference in Russia. Have a 

great summer. 

Sincerely, 

Keetha  
  

 I wanted to say thank you for a great  class this semester, I really enjoyed 
it a lot. I found you to be an  

  
excellent, and understanding professor. Thanks very much and good luck!  

Stephanie 
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 Professor Hermida: 

 

Thanks for the response. You are easily one of the 

best professors I have had 

over the last four years. I appreciated the advice you 

gave me regarding 

McGill. I doubt I would have gotten in otherwise. 

 

Best wishes, 

 

Adam  

  

 Professor Hermida,  
  

>I would like to take this opportunity to thank you for one great year. I 
have >never come across a professor such as you, someone who really 
shows passion for their students. I thank you as well for making things 
much easier for me as a student and for being extremely flexible. I could 
only wish for an entire university to be based on professors such as you.  I 
hope you understand that  

>you have had such a positive reinforcement on all of your students, and we all praise 

you as such a wonderful, kind and caring person. People such as yourself are people 

that others never forget; I will remember you in ten years from now,  

>as someone who has left such a positive image with me.  I wish you the 
best of luck in your future and may you succeed with everything you 
do.  May you be blessed with good health, happiness and success! All the 
best Professor  
>Hermida, you were born to teach and engage with younger people.  I 
hope you enjoy this basket full of goodies, this was the least I could do to 
show you my appreciation.  
>  
>  
>Sincerely,  
  
>Lesley 
  

 I learned 

a lot and really enjoyed the class. Goodluck in the 

future. 

Take Care 

Ashley  

  

 Professor Hermida,  

You really were an incredible help during the 

entire application process and I owe much of my success to you. I will come in 
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to see you as soon as I can! 

warmest regards, 

Alison 

  

 Dear Prof. Hermida,  

>  

> Hello! I wanted to thank you for your excellent SOSA 3225 course this past fall. 

>  

> Each session was always informative and well organized, while your 

> encouragement of all students was greatly appreciated. Learning about different 

cultures' ideas surrounding human rights was especially intriguing, as it related so 

closely to sociological themes. 

>  

> I would like to visit your office to pick-up my take-home exam and 

> participation-portfolio. Do you have any office hours this semester? 

>  

> I trust that you had an enjoyable holiday, and look forward to hearing from you 

soon. 

>  

> Enjoy the winter term, and your new class at St. Mary's University! 

  

> Best wishes, 

> Joel 

  

  

 Dear Prof. Hermida, 

 

I know it is pretty late, but I just read over your comments on my test, and it led 

me to write this e-mail. I have never been in a class structured like this culture, 

rights, and power class, but today, and others, I could not help but notice it really 

works. The students really sit there and listen and then when a discussion question 

is asked...watch out. Your style of teaching is very unique and, to be honest, I 

think remarkable. It encourages learning, class participation, and public speaking. 

How many teachers can say that!? 

 

I hope all is well, and I'll see you in class tomorrow. Sarah told me that she is 

presenting, which should be great. 

 

J.B.  

  

 I like the fact that we are not only dealing with Canada – there are other countries 

in this world and it helps to know about them so that we can see where Canada 

stands amongst them. Also, the topics covered so far are current – they are 

problems that we need to deal with now and that is refreshing as so many 

professors teach the same lectures year after year.  

Kelly 
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 Prof. Hermida, 

Thank you for your assistance I truly appreciate what you have done for me. I 

wish more professors were as understanding as yourself.  

Lesley  

  

 I just wanted to say thank you for giving me this motivation to work 

hard and study hard in your class and in others. I wanted to show you on this 

test that I will not slack off or bullshit for marks. I have, and will, work my 

hardest for your class out of my respect for you as a teacher and to myself. 

 

I really feel like I belong in the academic university world this year, and for 

the most part, I owe it to you. Thank you for being a teacher that cares. The 

three hours of class and e-mails go a long way. 

 

See you next week. 

 

J.B.  

 Dr. Hermida, 

You are an amazing wealth of knowledge. Thank you so much! One day I might 

also like to borrow your brain, or at least many of the things inside it. Oh, I guess 

that is what lectures are. Thank goodness, Im part way there.  

 

Thank you again,  

Eden.  

  

 Professor Hermida 

 

I completed your course in crime and criminal justice 

this past school year. I really enjoyed and learned 

alot from that 

course and especially from you as a professor.  
  

Carly 

  

 Hi Professor, 

 

I just wanted to thank you for all the effort you put 

into teaching Crimes and 

Criminal Justice.  I feel your style (lecture, 

participation, test bank etc.) 

is an extremely effective way of teaching and 

learning.  Last night I was 

putting together the final pages of my portfolio and I 

could not believe the 

amount of material we covered.  i feel that I learned 

so much in a little 
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period of time and did not feel stressed.  Because of 

the way things were 

presented and practiced in class, I am sure that this 

material will stay with 

me and not disappear as many other courses I have 

taken. 

 

It is very obvious that you enjoy what you do.  Thanks 

for sharing your 

knowledge and I hope you continue to do it. 

 

Bye for now, 

Lisa  

  

 Hello yet again to my favorite professor! Lynn G.  

  

 I am now taking SOSA 2180 with you and I am really 

enjoying it and I would really like to take another 

class with you. Victoria.  
  

 I know you are keen to get into Sociology of Law and 

disappointed not to be 

permitted in, but we have thousands of students and 

only 70 seats in that 

class, which is taught by one of our most popular 

professors in one of our most 

popular areas. Professor LDB.  

 

 
 

 I want to thank you so much for giving usthe opportunity to get out into the 

community and do some real hands on research. I learned so much from doing 

this project and I hope the class will too! Samantha 

 

 

 

 Just wanted to thank you for such an enjoyable semester! I just completed my BSc 

this semester, and of my 4 ½ years at Dalhousie University, I have yet to come 

across a professor who genuinely cares about their students the way you do. I 

really enjoyed your class and loved your zest for teaching and relating skills. I am 

glad I got to experience that ONCE before graduating. Thank you once again and 

enjoy your holidays. Sarah 

  

  

 As students enrolled in many of his classes, we feel strongly that Professor 

Hermida‟s role at Dalhousie is essential. Professor Hermida‟s unique teaching 

philosophy and passion for his students‟ education is both rare and immeasurable. 



46 

 

His efforts to support his students in both their academic and extracurricular 

endeavors far surpass his professorial responsibilities. His commitment to his 

students is evident in the numerous recommendation letters he has written as well 

his overall support for his students‟ post graduate work. As students working 

towards a minor in Dalhousie‟s Law and Society program, we believe that 

Professor Hermida‟s knowledge, expertise, and experience have contributed 

greatly to our education and furthered our interests in the study of law. Sam and 

Carly.  

  

 I enjoyed your class, not only b/c you were a very enthusiastic lecturer, but also 

b/c you are on the best professors ever! Aunshul.  

  

 You are an asset to Dalhousie and embody everything that all great teachers 

should strive towards. Thank you Dr. Hermida for your great class and influence 

on my future teaching style. I plan to be a high school teacher and embody the 

essence of your teaching methods. Mike.  
  

 He finds a way to connect with everyone in the class. He's fully 
committed to students. Any problems, academic or not, you can talk to 
him. Anna. 

 

 Professors like you make school the most enjoyable 

place. Danielle. 

 I just really wanted to comment on the structure of the class as 

well, you make it very friendly and interactive. Students learn 

so much better through activities and videos with a message! I 

think you are a WONDERFUL teacher and I hope you continue to show 

students how 

passionate you are about teaching!!! Zana 

 You are one of the few professors that made it a priority to get to know your 

students! Thank you. Kerri 

 You have really been a great prof so far! Angela  

 This is a great course and I really enjoy learning the 

criminology aspect of crimes and why crimes are 

committed and by whom and for what reason....it is 

great and I for one am enjoying this course. Dolf. 

 You have a special gift for teaching and I am so 

blessed for having you as a teacher. Brenda 

 you are a fabulous teacher. Shannon 

 I am also very appreciative of your availability to 

your students for help with any of their concerns it 

is nice to attend a class where the sole objective is 
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not just to pass along information to the students but 

really help the students understand the information 

being passed on; thank you for you for this. Malene. 

 You have gone beyond and above the role of any professor I have ever 
had. You were a big influence to my learning and you have continued to 
assist me in my life. Lauren 

 

 You are an incredibly empathetic, caring and patient instructor. Malene. 

 

 I did learn in this class, and was very please to have you as a professor. Mary 

Jane. 

 
 Thank you for a great semester. I really enjoyed the class. I think you are a 

great asset not only to the Law Program but the whole school. Your passion 

and interest in Legal Studies reflects through your teaching. It makes it a lot 

easier for a student to want to learn, and be active within your classes. Wes. 

 Thanks for another stimulating term. You remain the only prof that teaches in a 

way that I retain most of the information taught. Indeed, your course truly 

exemplifies deep learning. Tyler. 

 I trully feel like you deserve some type of praise for the phenomenal teaching throughout 
the year.  Earlier on in the year i wondered why such an educated person such as 
yourself was a teacher.  Dont get me wrong, teaching is a great profession however with 
your qualifications you have so many other opportunities.  It took me the entire year to 
figure it out, and I came to the conclusion that you were a teacher solely for the fact that 
you love what you do.  And it shows sir.  You did an amazing job this year not only for me 
but for the other students as well.  You created an environment that not only promoted 
learning but made it fun and even easy to comprehend the most advanced topics.  You 
have a great approach and very effective teaching strategies.  Up until this year i had no 
idea what i wanted to pursue as a future career, yet after my experience in your class i've 
100% made up my mind to become a lawyer.  I know i posess the formal skill required for 
that type of position and with an education i plan on gaining the technical skills required.  
I intend on taking all the classes i possibly can that you teach.  Anyways, i just felt like 
you deserved some type of praise and congratulate you on the positive effect you had on 
not only myself but the entire class as well.  Justin 

 

 Finally, why I take this class is that even though I want to change my major, I 

have never studied law so I wanted to know if it is interesting and suite me. So 

far, I like law and I like your teaching! Sayuri. 

 I have to say that your enthusiasm for your feild is contagious and is..............lack 

of a better word, awesome! Tracy. 
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ARTICLES ON TEACHING AND LEARNING  
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I have published a number of articles on teaching and learning. All of these articles are 

the result of my classroom action research projects. They all started from my concerns 

with improving the quality of my students‟ learning. I collected evidence in all my 

classes and analyzed it. I used the findings of these projects to improve my teaching. 

Since I realized that the results of my action research projects could be useful for other 

colleagues, I wrote articles about these projects and sent them for publication. They were 

published in Canada, the United States, England, and Australia. The acceptance of these 

articles shows that my teaching is not only helpful and effective for my students but also 

for colleagues around the world. 



52 

 



53 

 

 

 

 

 The Need for Teaching Media Literacy at the University Level: 

The Case of Legal Education, Law Teacher, vol.42 no.2, 173 – 

179. 

 

 

 Strategies to Promote a Deep Approach to Reading, Tomorrow‟s Professor 

Digest, Vol. 32, Issue 3, 2009. 

 

 

 

 Teaching Criminal Law in a Visually and Technology 

Oriented Culture: A Visual Pedagogy Approach, Legal 

Education Review Vol. 16, Nov. 2006. 

 

 

 

 The Use of TV 

Shows in the 

Classroom, The 

Law Teacher, 

Spring 2005, p. 6. 

 

 The Importance of Teaching Academic Reading Skills in First-Year 

University Courses 2008 Proceedings of the AAU Association of Atlantic 

Universities Teaching Showcase (forthcoming). 

 



54 

 

 

 

 Strategies for Promoting a 

Deep Approach to 

Reading, Society for 

Teaching and Learning in 

Higher Education, No. 51, 

April, 2009, p. 2.  

 

 The Importance of Teaching Academic Reading Skills, Teaching Matters 

UNB Saint John, (forthcoming). 
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IMPACT OF ARTICLES ON TEACHING AND 

LEARNING 
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The following is a partial list of the publications that cite and reproduce my articles on 

the scholarship of teaching and learning. I also receive letters and emails from professors 

and other scholars from around the world. They let me know their reactions and 

comments about my publications.  

 

 Pearl Goldman, “Legal Education and Technology II” Law Library Journal 2008 

Vol 100:3, p. 415. 

 Katherine Read and Laura Griffiths, “Current Awareness” Legal Information 

Management (2008), 8: 296-299 Cambridge University Press. 

 The Scholarly Teacher, Center for Excellence in Teaching and Learning, Park 

University, Parkville, MO, USA, Volume II, Issue IV March, 2009. 

 

 The Center for Excellence in 

Teaching and Learning 

Newsletter, Madison Area 

Technical College, Volume 

VI, Issue 2, February 2009. 

 

 Vrije Universiteit Brussel, Inez Hoeijmakers, March 11, 2009. 
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 Teach Program, Texas Tech University, Teaching, Learning, and Technology 

Center, Texas, US, March 25, 2009. 

 

 

 Prompting 

Student 

Reading, 

Teaching and 

Learning 

Center, 

Hawaii 

Pacific University, Honolulu, Hawai'I, USA. 

 

 Tomorrow‟s Professor Blog, MIT and Stanford University, USA. 
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 Susan E. Elliott-Jones, “Strategies for Increased 

Understanding: Promoting Active Engagement with 

Assigned Reading” Opportunities 

and New Directions Conference, A 

Research Conference on Teaching 

and Learning, University of 

Waterloo, May 9, 2009. 

 K-Gray Engineering Pathway Digital Library - 

Engineering Education. 
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PEDAGOGICAL PROFESSIONAL 

DEVELOPMENT 
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My pedagogical background 

 

I have received formal education and training in Higher Education teaching and learning 

in a unique and intensive program offered by the University of Montreal as well as in an 

intensive seminar at Harvard University. Both of these programs gave me the theoretical 

tools to understand and apply learning theories to help students learn deeply and 

profoundly. They also helped me see the importance of conducting classroom action 

research. These programs gave me plenty of opportunities to experiment and apply 

innovative pedagogic theories. Above all, they provided me with invaluable tools to 

constantly reflect about my teaching practice. 

  

I am highly active in professional development in the pedagogical field. I participate in 

many workshops, conferences, and seminars. The following is a partial list of some of the 

conferences and workshops which I attended as an active participant. 

 

 Best College Teachers 2008 Summer Institute 

 

I attended the Best College Teachers 2008 Summer Institute, directed by 

Ken Bain –author of the book What the Best College Teachers Do and 

Montclair State University's Vice Provost for Instruction and Director of 

the Research Academy for University Learning. The Summer Institute is 

a highly interactive workshop that explores and uses findings from a fifteen- year inquiry 

into the practices and insights of highly successful teachers, those people with 

phenomenal success in helping their students achieve remarkable learning results. The 

program emphasizes both improving one's teaching and developing ways to share 

insights with colleagues. The selection process for the Summer Institute is highly 

selective. 
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 2008 Association of Atlantic Universities Teaching Showcase: Teaching to Engage 

and Retain 

 

The Teaching Showcase brings together faculty members, instructors, graduate teaching 

assistants and others who work to ensure excellence in teaching practice. It provides a 

forum to reflect on teaching practice, discuss issues related to university teaching and 

learning, and share teaching strategies. 

 

 2008 Oklahoma Higher Education Teaching and Learning Conference 

 

The conference discussed teaching and learning topics ranging from using 

technology to cooperative learning. The conference theme was Teaching 

360°. This theme covered topics such as: 

• Where does learning take place? - Service Learning, Distance Learning, Mobile 

Learning, and Classroom Based Learning. 

• How do we know learning has taken place? - Instructional Design, Effective Teaching 

and Assessment. 

• How do we improve teaching? - Scholarship of Teaching and Learning, Professional 

Development and Issues impacting the professoriate. 

The conference Plenary Speakers were: 

Dr. Ken Bain, Vice Provost for Instruction, Professor of History, Director of the 

Teaching and Learning Resource Center at Montclair State University and author of the 

groundbreaking book "What the Best College Teachers Do". 

Dr. Barbara Millis, Director of the University of Nevada - Reno Excellence in Teaching 

Program, who presented a plenary session titled Using Classroom Assessment 

Techniques (CATs) to Promote Student Learning. 
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 Canadian Association of Law Teachers Annual Conference, 2008. 

 

CALT addressed the question of how intellectual influences might fashion, or are likely 

to fashion, the cultures and identities of law professors, as well as the ways in which they 

perceive their roles as teachers and researchers. Presenters discussed the following 

questions: 

 Is there one, all-encompassing, Canadian legal culture, or several? How does legal culture 

influence legal education and research?  What are the intellectual, geo-cultural and 

institutional aspects of that influence?  How should we understand the legal culture of 

Québec, of Aboriginal nations and of different Canadian regions?   

 How is the possibility of a pan-Canadian legal community impacted by regional integration 

processes and transnational exchanges? Do regional integration processes as well as the 

trans-nationalization of exchanges and identities render even less probable the creation of a 

community of law professors? 

 How (different/diverse) are the cultures of legal education, of legal academics and of law 

schools?  What values and aspirations do they contain?  To the extent that 

(difference/diversity) exists, do such cultures nonetheless share common values and goals?  

 What variables influence the shape and content of legal education in Canada?  What is 

taught, how and by whom?  Do similar or other variables influence Canadian legal research?  

 What is (are) the culture(s) of our students (diversity, generation) and what is our collective 

ability to teach in order to meet their expectations? Is there a cultural/generational gap 

between students and professors and if so, how can we narrow this gap? Are our teaching 

and learning methods appropriate for this new diverse student body?  

 How are legal cultures and communities influenced by critical approaches to law, for 

example, feminist or critical race theory? What is the impact, as the case may be, of critical 

approaches to the law, such as legal feminism or critical race theory, on the formation of 

epistemic communities?  

 Canadian Association of Law Teachers Annual Conference, 2009. 
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The conference considered the ways in which globalization has impacted the relationship 

between place and who we are.  CALT‟s annual meeting was centred on the theme, “The 

Geographies of Legal Education.” This theme enabled participants at CALT‟s annual 

meeting to engage with local environments and common experiences while addressing 

the sea-changes in legal education of early 21st century Canada. Presentations, panels and 

workshops dealt with broad themes of communities, critical learning, intersectionality 

and space. Participants discussed the following issues: 

· what are the critical learning spaces of Canadian legal education? 

· how are those spaces affected by globalization and internationalization? 

· how is the community of legal education in Canada imagined? 

· how are regulatory structures and changes having an impact on legal learning? 

· what are the current initiatives in critical pedagogy at Canadian law schools? 

 

 Recording Teaching Accomplishment: Workshop organized by 

Dalhousie University's Centre for Learning and Teaching, May 2006. 

 

The teaching portfolio (or dossier) is widely used by university academic 

staff to document their teaching skills and responsibilities and to provide 

evidence of the quality of their teaching practice. In many faculties and 

departments at Dalhousie, candidates for appointment, re-appointment, 

tenure, or promotion are required to submit a teaching portfolio as part of their 

application. Beyond this purpose, the act of compiling a portfolio requires university 

teachers to closely examine their teaching practice-an exercise that can help to identify 

strengths and weaknesses and to guide plans for teaching enhancement and innovation.  

This two-part workshop series is designed to assist Dalhousie faculty and doctoral 

students in constructing their teaching portfolios for purposes of career advancement and 

professional development. In addition to the two workshops, staff members of the Centre 

for Learning and Teaching (CLT) are available by appointment to advise you on the 

construction of your portfolio.  
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MY ROLE AS FACULTY DEVELOPER 
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In the last few years, I started to act as faculty developer. I now lead workshops, give 

presentations, and present papers on Teaching and Learning in Higher Education in 

Canada, the United States, and other parts of the world. 

 

The following is a partial list of presentations and workshops that I have led as faculty 

developer since I assumed my current position at Algoma University: 

 

 

 Canadian Association of Law Teachers, “Legal Cultures in Liberal Arts Law 

Programmes”, McGill University, Montreal, May 28-29, 2008. 

 Association of Atlantic Universities Teaching Showcase. “The Importance of 

Teaching Academic Reading Skills in First-Year University Courses”, University of New 

Brunswick, St. John, NB, October 25, 2008. 

 Algoma University, Teaching Forum, Deep Learning, Sept. 19, 

2008. 

 Higher Education Teaching and Learning Workshop, a workshop 

for part-time and junior faculty, Algoma University, January-March, 2009. 
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 Algoma University, Teaching Forum, To lecture or not 

to lecture. That is the question, March 13, 2009.  

 

 

 “Deep Learning”, Workshop on Deep Learning for 

Law School Teachers, Teaching and Learning Day, Canadian Association of Law 

Teachers, Annual Conference, Ottawa (Carleton), May 25-27, 2009. 

 “Academic Reading and Deep Learning”, Fostering a culture of teaching and 

learning in college and university, First inter-institutional teaching and learning 

conference, Sault College of Arts and Technology, May, 29, 2009.  
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REFLECTIONS ON MY TEACHING 
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REFLECTIVE PRACTICE 

 

 

 

Reflective practice is an essential component of a scholarly approach to teaching. As 

John Dewey (How We Think, 1910) put it, we do not learn from experience, we only 

learn from reflecting about our experience. My pedagogical background has given me 

unique theoretical tools to reflect about my teaching experience and to change it 

accordingly in order to improve the quality of my students‟ learning. The following pages 

contain some examples of my reflections on several aspects of my courses –the design of 

learner-centered syllabi, fundamental learning outcomes, teaching and learning activities, 

and evaluation. They are taken from my personal journal, which I wrote for myself. I 

have reproduced them here with very minor changes. They show some of my reflecting 

process in my search for achieving deep learning on the part of all my students. 
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THE PROMISING SYLLABUS 

 

I design my course syllabi as a learning-centered tool. 

They are not merely a list of course readings, 

evaluation methods, and policy. They are interactive 

and comprehensive guides to help my students 

navigate throughout the course. I try to anticipate my 

students' learning needs. So, I include not only the 

content of the course but also information and useful 

strategies for active, purposeful, and effective learning. I constantly refer to the course 

syllabus in my classes, which stimulates students to develop the habit of using it as a 

reference during the course. For example, I always include explicit evaluation criteria for 

each evaluation tool. These criteria –together with the metacognitive skills I provide them 

with- help them monitor their own learning process. So, whenever we review and 

practice for a test, I ask my students to read the evaluation criteria from the course 

syllabus and use them to self-monitor their own learning processes. 

My course syllabi are not finished documents. I include explicit invitations to my 

students to negotiate many aspects of the course. For example, I ask them to contribute 

topics to the course schedule or to participate in the elaboration of the tests. 

I have been experimenting with the promising syllabus 

for the last few years. Although there are many 

institutional barriers at Algoma University that prevent 

us from adopting syllabi that are truly –or exclusively- 

promising, I have been introducing some elements of the 

promising syllabus since I started my current position. 

Every new term, after carefully examining the effects on 

student learning, I introduce new elements of the promising syllabus. The promising 
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syllabus is a concept developed by Ken Bain. It recognizes that people learn best and 

most deeply when they have a strong sense of control over their own education rather 

than when they feel manipulated by someone else's demands. The promising syllabus 

usually contains three components. First, it offers an explanation of the course's promise 

to the students, i.e., what they will have gained, in terms of knowledge or skills, by the 

end of the semester. The focus moves away from what the teacher will cover to what the 

student will take away from the course. Second, it describes the activities in which the 

students will engage in order to help them fulfill that promise: the readings, the class 

activities, the assignments. Third, the promising syllabus "begins a conversation about 

how the teacher and the student would best come to understand the nature and progress of 

the student's learning." (Ken Bain, What the Best College Teachers Do”, 2004). 

Ken Bain himself –undoubtedly one of the most renowned SoTL scholars in the 

world and whom I have studied teaching and learning with- emailed me because 

he was interested in seeing my promising syllabi I use here at Algoma 

University. 

Below is a sample of a promising syllabus from my Introduction to Private Law 

course, and one of Ken Bain‟s email messages to me. The samples of my syllabi 

contained in the Appendix show the evolution towards the promising syllabus.
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Re: A Special Invitation  

Ken Bain [baink@mail.montclair.edu]  

You replied on 2/23/2009 12:35 AM. 

Sent:  Saturday, February 21, 2009 10:59 AM  

To:  Julian Hermida 

Attachments:  baink.vcf  (551 B ) 

 

Dear Julian, 
 

Thank you for your very kind email and all of your kind words.  My 
apologies for not responding sooner, but I've been sick.  I'm pleased 

to hear all of the good things about the institute summer.  I'd love to 
see your version of the promising syllabus. 

 
Keep in touch. 

 
Ken 

 

https://webmail.algomau.ca/owa/attachment.ashx?attach=1&id=RgAAAAC4Cs1MAdHYSqTgqFVUJi77BwD39T2Ql98rQoFWbtocDAVWAAACMKRhAAD39T2Ql98rQoFWbtocDAVWAAADhkxoAAAJ&attid0=EADH6ilXEopDSYNVhrERxkMf&attcnt=1
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EXAMPLE OF A CLASS ACTIVITY: THE NOTION OF LAW IN MY 

INTRODUCTION TO LEGAL STUDIES COURSE 

 
 

Every course we craft is a lens into our fields and our personal conceptions of the 

disciplines we teach. In my Introduction to Legal Studies course, I have designed an 

activity which invites students to reflect and debate on the notion of law. I ask them what 

law is three times in the course -one at the very beginning, one at the end of the fall term, 

and once again at the end of the year in April.  

 

My ultimate purpose is to help my students change their notion of –and attitude towards- 

law, because my focus is different from the one that predominates in Law School. I want 

my students to discover that law has existed everywhere and at every time in history. I 

want my students to appreciate the richness of law. I want them to appreciate the rich 

contributions that other Social Sciences make to the legal discipline. Adopting a wider 

conception of law permits students to change the quality of the questions they pose in the 

discipline, which, in turn, improves the quality of their legal analysis.  

 

I always start from their expectations and interests. As soon as students register in the 

course, I send them an email welcoming them to the course. I introduce myself and I 

briefly tell them what the course will be about. I invite them to visit my website and the 
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course web pages. I also ask them to write to me, telling me about them and their 

expectations about Introduction to Legal Studies. I want to get to know them and I want 

to know what they will bring to the course. Most students come with many expectations 

about this course. Most want to study law like in Law Schools. They want to study law 

like in Paper Chase, even if most have not watched this film. Others come to my course 

wanting to find solutions to their legal problems such as aboriginal land claims, child 

custody disputes, and even criminal proceedings. 

I begin with the questions they want to answer. Instead of stopping at these answers, I try 

to move forward and help them ask themselves new questions, questions that have to do 

with this broader conception of law, but which remain close to their interests. 

 

When I ask them for the first time what law is I want to know what conception of law 

they bring to the course. The second time, I want to see if they are changing this 

conception as a result of the course, and at the end I want to see the impact of the course 

on their conception of law. 

 

So, at the end of the very first class –or sometimes at the beginning of the second class- 

after showing them a cartoon or playing a song related to law as an input to foster 

discussion, I ask my students to answer the question "what is law?" I ask them to first 

think of it individually, then discuss it with the student that is sitting next to them, then in 

small groups, and then all together. I also ask them to record their ideas and discussions. 

Because I always start with questions that are close to their interests, I ask this question 

together with others, which I change depending on the students' interests and 

backgrounds. For example, I may also ask them: "have the Internet and sites like My 

Space, YouTube, or Facebook transformed the concept of law?", "Have you ever had any 

personal -formal or informal- experience with the justice system?", or "Do you think that 

all societies have law?" 

 

Most students answer these questions from a traditional positivist perspective of law, 

which is the perspective that predominates in our society (Law School, legal profession, 

popular culture, government, etc.). So, students say that "law is the rules enacted by 
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Parliament", "law is what judges apply when solving cases", "law is what judges create to 

solve disputes", "law is the set of rules that governments adopt to regulate society", etc. 

All these answers focus on law as rules, closely connected to government, and the here 

and now. They reflect a very positivist conception of law. In my opinion, this notion is 

very narrow. So, I design substantial aspects of the course to change this conception. 

 

We repeat this same activity towards the end of the first semester. This time I change the 

input. For example, I show them a video and we discuss an article or chapter from the 

textbook. I ask my students to discuss the video in light of the article they read. These 

time students answer that "law is a concept that is difficult to define", "law is a different 

thing for different societies", "law is some kind of social glue", "law is norms that society 

follows", "law is a wide conception". These answers clearly depart from the very narrow 

positivist conception. Most students cannot yet explain what law is. This does not mean 

that they are not learning. On the contrary, this shows that they are moving from the 

predominant notion of law towards a much richer concept. This has important 

consequences for them. Some students feel that the course is changing a model of reality, 

as the traditional positivist concept of law is deeply rooted in their minds.  

 

Finally, towards the end of the academic year, my students begin to elaborate on the 

notion of law. Now for them, “the notion of law may be approached from different 

perspectives –a sociological perspective shows that law is the norms that society follow”, 

“law is the rules of custom as they function in actual life, some of which are enacted by 

the state”, “law comprises regularized conducts; disruptions to these conducts, and social 

or institutional reactions to the disruptions of regularized conducts.”  

 

As one student put it, “in the beginning of JURI 1105, the variety of notions of law and 

the concepts that were intertwined was overwhelming for me.  However, as I sit here 

writing my views on law today, I have significantly noticed my thought flow continuous; 

I have come to understand each individual notion and formed my own opinions on each.  

Personally, I most agree with the ways of the „legal anthropology‟ notion.  This notion is 

what is best for society, as it is based around the average citizen and the norm.  It is not 
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right for the government to create laws that go against the way we live our day to day 

life, which is simply unnecessary and problematic for many obvious reasons, but mainly 

because a law that goes against society is not beneficial for the society and interrupts the 

way of life.” (Julie, Introduction to Legal Studies, 2008-2009).  
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ACADEMIC SKILLS 

 

In all of my courses, 

particularly in first year, one 

of my major objectives is to 

provide my students with 

some of the basic academic 

skills which they will need to 

succeed throughout their 

college studies. Introduction to Legal Studies is a first year course, where some students 

come fresh from high school, others come from a few years of community college, and 

others have been out of school for several years, even decades. I want them to come out 

of my course knowing how to read academic legal texts, how to write short essays on 

Legal Studies, how to take down notes, ask meaningful and useful questions in class, take 

exams, and work in small groups. I know this is an ambitious goal. The full command of 

all these skills will probably take them their full three or four years of university studies. 

But, I want my students to have at least some basic tools to develop throughout their 

studies. So, for example, I explicitly teach them how to read academic texts on Legal 

Studies. I tell them about the differences between reading an academic text and a non 

academic text such as the texts they read in High School or a newspaper article. I 

emphasize that the main difference lies in the fact that when you read an academic text 

you have to negotiate and recreate the meaning of the text. But, I help them discover soon 

that you can only achieve this if you can use a series of categories of analysis, which are 

specific to each academic discipline. Thus, I give my students an academic legal text to 

read without any explanation or help. My purpose is for them to realize and appreciate 

the need for developing categories of analysis needed to read academic texts. I ask them 

what they understood, and how they found the text. Usually, they find it difficult and 

can't get much out of it. Then, we discuss what they will need in order to understand the 

text (categories of analysis). We list and develop together these categories of analysis, 

and then they work the same text with these categories. I ask them the same questions, 
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and this time they generally take out a lot more from the text. Then, I give them a new 

article to work at home. I assign readings for virtually every class. But, I don't simply 

assign texts and then lecture. I help them navigate through the texts by preparing reading 

guides, by asking them to do things with the texts, and by helping them become aware of 

the intellectual processes and mechanisms needed to recreate and co-create meaning from 

an academic text. While the focus of my activities is academic legal texts, students can 

easily extrapolate these skills to other disciplines and look for the categories of analysis 

that are specific to those other disciplines.  
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EXAMPLE OF CLASS ACTIVITIES 

I help my students think like legal studies scholars. I help them ask the questions that 

academic legal scholars generally ask. I help them appreciate the methods used by 

academic legal scholars, and the problems they delve into. The first thing I need to 

address is to demystify the general belief that in my courses, particularly Introduction to 

Legal Studies, we will learn to think like lawyers, because this is what most students 

expect. So, I start by analyzing the positivist method of legal reasoning (thinking like a 

lawyer). We first examine what thinking like a lawyer entails; and I ask my students to 

apply this method of reasoning to solve an every-day problem in our course such as 

whether we can have an open-book test instead of a closed-book test. When my students 

apply the positivist legal method of reasoning to this problem, they see that they cannot 

obtain a meaningful answer, that this method cannot resolve a simple issue, such as 

whether we can have an open-book test instead of a closed-book one. This implies that 

their model of reality is incapable of resolving a simple, every-day problem. So, from 

this, I help them formulate the questions and answers that Legal Studies scholars make, 

particularly those dealing with hidden values, presumptions, and taken-for granted beliefs 

that traditional positivist lawyers and scholars ignore. I do this, while at the same time I 

help my students look at other legal traditions and other eras to examine legal problems. 

I also encourage my students to examine a wide range of every-day situations which they 

are very familiar with. I ask them to analyze these situations from a Legal Studies 

perspective. I also ask them to read legal Canadian and international texts as well as 

contemporary and historic sources dealing with Law and Justice. I encourage students to 

compare and contrast the legal solutions in other legal traditions, cultures, and times. We 

interrogate those traditions from the perspectives predominant in the traditions rather than 

from a contemporary positivist perspective. By seeing that they can apply Legal Studies 

methods and questions to every-day problems and situations, students learn to value the 

importance of the discipline. For most, Introduction to Legal Studies is the beginning of a 

long journey into the fascinating world of Law, which in most cases will last a lifetime.  
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MEDIA LITERACY: TEACHING IN A VISUALLY AND TECHNOLOGY-

ORIENTED CULTURE 

 

 
Source: Fox 

 

I place audiovisual languages at the forefront of my classroom teaching. Enrolled in the 

Visual pedagogy movement, I recognize the unique advantages that audiovisual media 

have for the development of intellectual skills. The power of audiovisual media enables a 

very high level of interactivity and critical thinking. I conceive media literacy as the 

process of critically analyzing and learning to create one‟s own media texts. 

  

My teaching methodologies mirror the new realities of a fast-paced culture. For example, 

in my Criminal Law and Criminal Justice classes, I implemented a teaching method that 

makes extensive use of the pedagogical practices most students demand, without 

compromising the objective of achieving excellence in the discipline. One of the most 

successful activities is an analysis of video scenes from popular TV shows and 

commercial motion pictures depicting criminal events. For example, when we discuss the 

concept of sexual assault, I show a series of video scenes from shows such as Friends, 

Seinfeld, or The Simpsons and from films such as Election or The Accused. Students 

have to identify whether there is sexual assault, apply different criminological theories to 

determine the root causes of the crimes, and critically analyze the attitude of the criminal 

justice system toward victims of these crimes. 
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EVALUATION 

 

 

My evaluation approach is learning-centered. My evaluation strategies promote deep 

learning rather than performance on tests. Deep learning entails primarily intellectual and 

personal changes that students undergo as they develop new understandings and 

reasoning abilities. To do so, I align my courses and encourage my students to perform at 

the extended abstract level of John Bigg‟s Solo taxonomy. To me, grading becomes not a 

means to rank but a way to communicate with students about their learning process. I 

emphasize formative feedback over summative. My ultimate goal is to help my students 

develop strong metacognition skills so that they can think about their own learning 

process and use the standards of the discipline to recognize shortcomings and correct 

their reasoning as they go. 

 

I firmly believe that students learn by doing and even failing. So, I create a learning 

environment, where students encounter safe yet challenging conditions in which they can 

try, fail, receive feedback, and try again without facing a summative evaluation. 

 

I strongly believe that students should have an active role in their evaluation process. As 

far as compatible with University polices and standards, I try to adopt co-evaluation 

practices, where I share –at least part of- the responsibility of evaluation with students. I 

try to promote many opportunities during the term to allow students to negotiate some 

aspects of their evaluation. For example, I always work with test banks created by the 
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students. Every four or five classes, I ask my students to contribute questions to the test 

bank. They work in small groups and discuss what they think were the most important 

topics and issues dealt with in the prior four or five classes. Then, they propose questions 

for the test bank. If the questions have a general consensus, they become part of the test 

bank. Finally, for the tests I choose questions from the test bank. The purpose is 

threefold. First, it helps students reflect critically on the topics we have discussed. 

Second, it gives them more control on the evaluation instruments. Third, it democratizes 

the already asymmetric professor-student relationship, which is so pervasive in the North 

American college classroom. The result is that test bank questions are generally 

challenging, rigorous, and intellectually stimulating. Many students perform with 

excellence in the exams, as they have taken ownership of an important part of their 

evaluation process. 
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EXAMPLE OF A CLASS ACTIVITY: CHILD SEX TOURISM IN MY 

INTERNATIONAL LAW COURSE 

 

Description of activity 

 

 For my International Law course, we analyzed the Canadian, US, and European 

legal treatment of child sex tourism. 

 

 These countries criminally punish those citizens that travel abroad and engage in 

sex with minors in developing countries, a conduct which is not always regarded 

as deviant in the developing world. 

 

 These countries resort to extraterritorial legislation, i.e., to domestic legislation 

that applies in foreign countries, to punish these conducts. 

 

 This is the first substantive activity in the course. My main objective was to show 

how unfair it is for developing countries when central countries regulate conducts 

that take place in developing countries. 

 

 I wanted to sensitize my students to the colonizing effects of International Law. 

 

 I chose a topic which I knew most students would sympathize with and would 

agree that it is wrong. 

 

 I gave a short introduction to the topic and showed them a documentary entitled 

Selling Sex in Heaven. 

 

 I led a debate about whether it is legitimate for central countries to regulate and 

punish the behavior of their citizens when they travel abroad to have sex with 

children. 
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 Literally every single student agreed that centralized countries had a right to 

regulate these conducts. 

 

 No student ever said that it was wrong for centralized countries to regulate 

conducts that take place in foreign communities. 

 

 Then, I showed some newspaper articles and websites where young girls that 

came to Canada or the United States from abroad were legally sanctioned when 

they returned to their communities because they wore short skirts in North 

America, or young people were sentenced to criminal punishment for drinking 

beer, or doing a simple Google search. 

 

 My students were shocked to see that these every-day conducts are prohibited in 

some foreign countries. 

 

 My students also found it unjust that foreign governments punished these people 

for doing in North America what most of us do every day here. 

 

 When I asked them if they could see any parallelism between punishing people 

that came to Canada to study or work and engaged in the conducts that most 

Canadians do on a daily basis, and Canadians –many of which are dual citizens- 

that go to foreign countries and engage in sexual practices that are non considered 

deviant there, they begin to understand the pernicious effects of US, Canadian, or 

European extra-territorial legislation. 

 

 After agitated debates, students feel that these extraterritorial laws are extremely 

unfair, even if they deal with issues that we feel are wrong. 
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Reflections 

 

My main objective was to change an attitude that most of my students generally bring 

to my International Law course, and other courses as well. They are engaged in many 

causes, such as child sex tourism, defense of the environment, and gender equality to 

name but a few. But they do so from a very North American perspective. If analyzed 

from a global south perspective, these actions –like the actions of large governmental 

and non-governmental organizations that try to reform the global south- are very 

harmful. First, they do not respect the fact that in other communities these issues are 

not always regarded as problems. Second, most people in the developing world resent 

the intrusion, discourse, and activities of North American and European 

organizations. Third, research shows that these activities exacerbate the problems 

they intent to solve. 

 

So, I wanted to change my students' attitudes toward the causes that the North 

champions in the developing world. 

 

I started by asking them a question which is close to their causes: "Should North 

American and Western European countries continue to criminalize conducts, such as 

child sex tourism, that take place outside their territories?" I gave them a bit of 

background, showed them a documentary about sex tourism in the Philippines, and 

then we embarked in a debate. Everyone condemned child sex tourism and was in 

favor of extraterritorial legislation penalizing those citizens from the developed world 

that engage in sex with minors in developing countries. 

 

Then, I showed them some instances in which the reverse takes place. Developing 

countries punish their nationals when they travel to the developed world and they 

engage in every-day activities that are legal here. Students were emotional and 

furious to learn, for example, that young female students from some Asian countries 

who come to study in Canada or the US and dress like most North American students 
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do here, are criminalized when they go back to their own countries because dressing 

in such way goes against their laws. 

 

But, through a series of questions, I helped them see that this is the same phenomenon 

as the criminalization of child sex tourism. This let them appreciate the importance of 

not exporting causes to foreign countries. It helped students change their attitude 

towards regulation of conducts abroad, which is something that is part and parcel of 

International Law. 

 

They brought this new attitude to the whole course and every time we analyzed some 

issues, they were sensitive to the feelings and perceptions of the developing world. 

International Law has always reflected the values and interests of European –and 

more recently North American- countries. So, students were sensitive to this 

phenomenon when we analyzed every aspect of International Law. For example, they 

could very easily connect the criminalization of money laundering with the repression 

of Islamic people from the Middle East –something which is not apparent to many.   

  

I think that what worked really well in this activity was the contrast. I started by 

showing them something they strongly believed in, and then I showed something 

similar but from someone else's perspective. With this activity, they were able to 

place themselves in someone else's shoes and started seeing International Law as 

Legal Studies scholars. 



91 

 

Algoma University 

Department of Law and Politics 

 

 

INTRODUCTION TO PRIVATE LAW 

 

 

 

Prof.: Dr. Julian Hermida 

Course number: JURI 2106 A E 

Teaching hours: Tuesdays and Thursdays 2.30 pm 

Term: Fall 

Office: NW 206B 

Tel.: 949-2301 ext. 4317 

Office hours: Fall: Tuesdays and Thursdays from 4 to 5 pm, Wednesdays from 3.30 to 5.30 

pm, and by appointment. 

Website: www.julianhermida.com 

Email address: julian.hermida@algomau.ca 

 

 

 

JOURNEY OF DISCOVERY 

(Formerly known as course description) 

 

 

 

This is an exploratory journey of discovery into the fascinating world of 

Private Law. In this journey, we will walk around the different aspects 

of Private Law. We will immerse in the exploration of extracontractual 

responsibility, contracts, and property, among others. We will venture 

into the fertile contributions of Social Sciences to Private Law, and into 

the rich theoretical jurisprudential debates. As if this weren't exciting 

enough, this voyage will also take you to walk through the main legal 

traditions present in Canada –common law, civil law, and aboriginal 

law, as well as other contemporary and mainstream world legal 

traditions. 

 

 

 

 

LEARNING OUTCOMES 

(formerly known as learning objectives (goals) of the course) 

 

 

 

If you actively engage in this journey, upon its successful 

completion you will be able to: 

 

 critically analyze virtually any Private Law issue from 

diverse legal traditions, theoretical perspectives, and 

Social Science disciplines related to Law;  

 

http://www.julianhermida.com/
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 generate your own solutions to Private Law problems, identify and evaluate the political and social 

implications of your proposed solutions, and compare these solutions to those offered in other 

legal traditions and cultures;  

 

 critically reflect on media and cultural products dealing with Private Law issues; 

 

 read academic texts on Private Law deeply; and communicate basic arguments on Private Law 

effectively both orally and in writing; and  

 

 make connections to theories, readings, class discussions, and class activities when analyzing 

Private Law issues; and theorize, generalize, and hypothesize on these issues. 

 

These will be the learning outcomes –what you will take out of this voyage of high adventure, if you 

actively engage in it.  

 

 

 

 

WHAT WE WILL DO IN OUR JOURNEY OF DISCOVERY 

 

 

 

We will resort to a myriad of exciting activities, which will 

include group discussions, Socratic dialogues, cooperative 

group problem solving, games, analysis of video segments 

depicting scenes relevant to legal and justice issues, debates, 

construction of web sites, interpretation and production of 

audiovisual materials, group presentations, and analysis of 

legal and sociolegal texts from all over the world. I have also 

prepared reading guides to help you navigate through the 

texts and to help you focus on the fundamental issues of 

each text.  

 

 

ITINERARY  

(formerly known as course outline by week) 
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Class Topic Readings 

Class 1 

Sep 10 

Introduction and orientation  

Classes 2 & 

3 

Sept 15 & 

17 

Private vs. Public Law Course syllabus, and FAQ from the website. 

Classes 4 & 

5 

Sept 22 & 

24 

Principles of Private Law Foundations of Private Law: Property, Tort, 

Contract, Unjust Enrichment by  

James Gordley, Chapter 1. 

Classes 6, 7 

& 8 

Sept 29, 

Oct. 1 & 6 

 

Contracts Convergence of Common Law and Civil Law 

Contracts by Julian Hermida 

Classes 9 

Oct. 8 

Transgender issues Unprincipled Exclusions: Feminist Theory, 

Transgender Jurisprudence, and Kimberly 

Nixon by Lori Chambers 

Classes 10 

& 11 

Oct. 15 & 

20 

Law reform 

Legal transplants 

Unification, principles, and harmonization 

Convergence vs. divergence 

Law Reform and National Space Law by Julian 

Hermida 

Class 12 

Oct. 22 

Torts: Common Law, Civil Law, Soviet Law The Common Law in the Twentieth Century: 

Some Unfinished Business Section I by James 

Gordley OR Chapter III of Foundations of 

Private Law: Property, Tort, Contract, Unjust 

Enrichment by James Gordley, AND 

Soviet Tort Law and the Development of Public 

Policy by Donald Barry. 

Classes 1.3 

& 14 

Oct 27 & 29 

Review   

Class 15 

Nov. 3 
In-class test  

Class 16 

Nov. 5 

Return of tests. Feedback 

Writing styles 

Citations 

 

Class 17 

Nov. 10 

Family Law 

Divorce 

Ontario arbitration 

Bakht, Natasha (2004) "Family Arbitration 

Using Sharia Law: Examining Ontario‟s 

Arbitration Act and its Impact on Women," 

Muslim World Journal of Human Rights: Vol. 

1, Iss. 1, Article 7. 

Classes 18 

& 19 

Nov. 12 & 

17 

Property and the law 

Intellectual property 

 

The Common Law in the Twentieth Century: 

Some Unfinished Business Section III by James 

Gordley OR Chapter II of Foundations of 

Private Law: Property, Tort, Contract, Unjust 

Enrichment by James Gordley, 

Class 20 

Nov. 19 

Tort reform in the US The Common Law in the Twentieth Century: 

Some Unfinished Business Section I by James 

Gordley OR Chapter III of Foundations of 
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Private Law: Property, Tort, Contract, Unjust 

Enrichment by James Gordley. 

Class 21 

Nov. 24 

Review for final take-home  

Class 22 

Nov. 26 

Distribution of final take home  

Class 23 

Dec. 1 
Submission of final take-home  

Class 24 

Dec. 3 

Feedback  

 

  

This is a tentative calendar of what we will do. If class discussions or class activities take longer than 

originally estimated, I will not cut them short to follow this schedule. I will simply put them off for the 

following class or I will reschedule them. Additionally, I may substitute new topics for some of the ones 

included here, particularly if most of you show an interest for some topics not planned to be covered. 

Changes will be announced in class. 

 

 

 

A CONVERSATION ABOUT YOUR LEARNING AND DISCOVERIES 

(Formerly known as method of evaluation) 

 

 

  

Throughout our journey of discovery, we will stop several 

times so that we can talk about your learning. I will be 

providing you with formative feedback along the way. There 

will be plenty of opportunities to experiment, try, fail, and 

receive formative feedback in advance of and separate from 

summative evaluation. I will also help you develop the 

metacognitive tools and strategies so that you can assess your 

own learning progress.  

 

By the end of this journey, you will have showed me what 

you have taken out of it, what you have learned, and how 

your thinking has changed. I will be particularly interested in 

seeing how well you have achieved the journey outcomes. I will want to see if you can perform the learning 

outcomes in a way which shows creativity, originality, and critical thinking skills, ideally beyond 

information given in the course. 

 

I will assess the evidence you will show me holistically and 

synoptically, and I will make a judgment about whether you have 

attained the intended journey outcomes, and if so –to what level. I will 

assess your evidence qualitatively and in its entirety –not by adding 

marks to its various parts. I will be interested in knowing how well you 

have learned and not how much. My judgement –like any judgement 

or assessment- will be subjective, but let me assure you that it will not 

be arbitrary. It will be based on my expertise as both a legal scholar 

and a teacher, not unlike a juror at a film festival judges films, or a 

curator judges pictures for a museum exhibition. For this purpose, I 

will judge the quality of your learning against criteria based on John 

Bigg‟s Solo Taxonomy, which I have posted on the course website and 

which I will explain extensively in class. To communicate my 
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judgment in a clear way, I will resort to several means, including rubrics. 

 

In order to comply with University policy, which requires a final global examination and some kind of 

partition of the summative assessment, I have divided the assessment in three parts, even if I do not believe 

in fragmenting knowledge and assessment. So, I will be assessing how well you have achieved the intended 

learning outcomes through your active class participation, which is worth 50% of your final grade, an in-

class test worth 20% of the final grade, and the final-take home evaluation, which is worth 30%. This 

syllabus includes a chart that translates the SOLO taxonomy levels into grades according to University 

policy 

Class participation 

Class participation is the single most important aspect of the course. You are expected to actively 

participate in every class with a positive attitude and to treat your classmates and teacher with respect. You 

are expected to get actively involved with the class activities, to critically analyze the proposed problems 

and situations, to actively participate in small group discussions, to contribute your analysis to the whole 

class, and to complete all reading and written assignments. You will also conduct oral presentations 

throughout the course. Class participation also entails asking meaningful questions in the lectures, 

answering questions, and volunteering comments related to the content of the lectures and the class 

activities. I will also call on you throughout the course to answer questions or to provide your opinion. We 

will resort to a broad range of class activities. Some will be conducted individually and others in small 

groups. Each of you is expected to write down your answers to the class activities, even if you work in 

small groups, and to keep all activities. You also need to keep record of your oral interventions at the small 

and whole group levels. A reflective journal is an ideal tool to do this. Many class activities will include the 

writing and editing of short essays. Other activities will deal with projects and audiovisual presentations. 

You are expected to be prepared for every class, i.e., you need to do the required readings for each class, 

and to complete the reading guides and other homework assignments, which you must bring to class. You 

must also bring a printed copy of the class activities or your laptop to class, as well as the textbook, the 

journal articles, the course outline, record of your oral interventions, and your class notes to work on the 

class activities. You have to keep all your class activities, together with these materials in a portfolio and 

bring the portfolio to every class. You will not be able to participate when you do not bring these materials 

to class, as you will be unable to work. Even if you have a laptop, you must also bring a notebook and pens 

and be prepared to hand in written class assignments to me when required. 

 

On several occasions throughout the course, I will ask you to hand in the class activities or the entire 

portfolio for me to give you formative feedback. You are required to take the initiative and come to my 

office during my office hours to discuss your class performance several times throughout the course. Your 

class participation must reflect that you have done the required readings and that you have thought about 

what you read. Simply talking in class is not enough to get a good grade under this evaluation component. 

But, if you do not talk and participate in class, you will not receive any credit at all. Please note that the 

written assignments and reading quizzes are conceived to help you prepare to talk in class and fully 

participate in the class activities. You will not get a passing grade under class participation if you only 

do the written assignments but do not contribute to class discussions and class activities. I expect that 

active class participation will foster, among many other skills, your oral communication and presentation 

skills. Class attendance is a prerequisite to obtain the corresponding percentage of the grade under this 

category. I will evaluate your participation every class. If you miss class you will not receive any kind of 

credit for that missed class regardless of the reason for your absence, even if you decide to complete the 

written class activity. 

Evaluation criteria for class participation 

I will assess whether and how well you have achieved the learning outcomes of the course for the class 

participation component of the grade according to the following five levels of John Bigg‟s Solo taxonomy.  
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Pre-structural 

The student does not participate actively in most classes. The student does not show that he/she has read the assigned 

texts. The student does not participate in an appropriate manner that contributes to class discussions and does not show a 

positive attitude toward his or her classmates, the instructor, and the activities. The student does not work in small groups 

and does not volunteer to lead activities, debates, and debriefs. The student seldom asks questions in class. 

The student responses to the class activities contain irrelevant information and they miss the point. The responses have no 

logical relationship to the question. The student gives bits of unconnected information, which have no organization, and 

make no sense. The student does not make connections to the theoretical issues, readings, class discussions, and class 

activities done throughout the course. The response to the class activities does not show an understanding of the issues 

dealt with.  

Unistructural 

The student participates actively in most classes. In most classes, the student shows that he/she has read the assigned 

texts. The student generally participates in an appropriate manner that contributes to class discussions and shows a 

positive attitude toward his or her classmates, the instructor, and the activities. The student works in small groups, but 

does not always volunteer to lead activities, debates, and debriefs. The student sometimes asks useful questions that 

contribute to the development of the class and fosters collective understanding or usually asks simple questions that do 

not contribute to the development of the class. 

The student responses to the class activities contain one relevant item, but they miss others that might modify or 

contradict the response. There is a rapid closure that oversimplifies the legal issue or problem. The student makes simple 

and obvious connections to some of the theoretical issues, readings, class discussions, and class activities done 

throughout the course, but the significance of the connections is not demonstrated. In most class activities, the student can 

identify and list the legal issues or questions presented in class. The response to the class activities does not show an 

understanding of the issues dealt with or it demonstrates only a very superficial understanding.  

Multi-structural 

The student participates actively and meaningfully in most classes. In most classes, the student shows that he/she has read 

the assigned texts and that he/she has reflected about the required readings. The student participates in an appropriate 

manner that contributes to class discussions and shows a positive attitude toward his or her classmates, the instructor, and 

the activities. The student works productively in small groups and volunteers to lead activities, debates, and debriefs on 

most classes. The student generally asks useful questions that contribute to the development of the class and fosters 

collective understanding. 

The student responses to the class activities contain several relevant items, but only those that are consistent with the 

chosen conclusion are stated, and the significance of the relationship between connections is not always demonstrated. 

Closure in the class activities is generally selective and premature. The student makes a number of connections to 

theoretical issues, readings, class discussions, and class activities done throughout the course, but the meta-connections 

between them are missed, as is their significance for the whole. In most class activities, the student can enumerate, 

describe, combine, and list the legal issues or questions presented in class. The student uses some of the relevant data. 
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Relational 

The student participates actively and meaningfully in every class. The student shows every class that he/she has read the 

assigned texts quite deeply and that he/she has critically reflected about the required readings. The student participates in 

an appropriate manner that contributes to class discussions and shows a positive attitude toward his or her classmates, the 

instructor, and the activities. The student works productively in small groups and volunteers to lead activities, debates, 

and debriefs every class or most classes. The student asks useful questions that contribute to the development of the class 

and fosters collective understanding. 

The student makes connections to theoretical issues, readings, class discussions, and class activities done throughout the 

course. In general, students demonstrate the relationship between connections and the whole. In every class activity, the 

student can focus on several relevant aspects, but these aspects are generally considered independently. Response to the 

class activities is a collection of multiple items that are not always related within the context of the exercise. In all class 

activities, the student is able to classify, compare, contrast, combine, enumerate, explain causes, and analyze the legal 

issues or questions presented in class. The student uses most or all of the relevant data, and he/she resolves conflicts by 

the use of a relating concept that applies to the given context of the question or problem. 

Extended abstract 

The student participates actively and meaningfully in every class. The student shows every class that he/she has read the 

assigned texts deeply and that he/she has critically reflected about the required readings. The student participates in an 

appropriate manner that contributes to class discussions and shows a positive attitude toward his or her classmates, the 

instructor, and the activities. The student works productively in small groups and volunteers to lead activities, debates, 

and debriefs every class. The student asks useful questions that contribute to the development of the class and fosters 

collective understanding. 

The student makes connections not only to theoretical issues, readings, class discussions, and class activities done 

throughout the course but also to issues, theories, and problems beyond information arising from class. In every class 

activity, the student shows the capacity to theorize, generalize, hypothesize, and reflect beyond the information given. 

The student even produces new relevant hypotheses or theories. In every class, the student can link and integrate several 

parts, such as class activities, readings, class discussions, and theories, into a coherent whole. The student links details to 

conclusions and shows that he/she understands deeply the meaning of issues and problems under analysis. The student 

questions basic assumptions, and gives counter examples and new data that did not form part of the original question or 

problem. 

CLASS-ROOM TEST 

The class-room test will aim at testing functioning knowledge of the problems and issues discussed in class. 

FINAL GLOBAL TAKE-HOME EVALUATION 

The purpose of the global take-home evaluation is to assess whether and how well you have achieved the 

intended learning outcomes. The global take-home examination will be distributed as determined in the class 

schedule below and you will have to submit it in class on December 1, 2009. 

Evaluation criteria for the final take home evaluation and for the in-class test 

I will resort to the Solo taxonomy to judge how well you have achieved the learning outcomes in the final take-

home evaluation and the in-class test. 
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Pre-structural 

The student responses to questions and problems contain irrelevant information and they miss the point. The responses 

have no logical relationship to the question. The student gives bits of unconnected information, which have no 

organization, and make no sense. The student does not make connections to the theoretical issues, readings, class 

discussions, and class activities done throughout the course. The response to the questions and problems does not show 

an understanding of the issues dealt with. 

Unistructural 

The student responses to the questions and problems contain one relevant item, but they miss others that might modify 

or contradict the response. There is a rapid closure that oversimplifies the legal issue or problem. The student makes 

simple and obvious connections to some of the theoretical issues, readings, class discussions, and class activities done 

throughout the course, but the significance of the connections is not demonstrated. In most class activities, the student 

can identify and list the legal issues or questions presented in class. The response to the class activities does not show 

an understanding of the issues dealt with or it demonstrates only a very superficial understanding.  

Multi-structural 

The student responses to questions and problems contain several relevant items, but only those that are consistent with 

the chosen conclusion are stated, and the significance of the relationship between connections is not always 

demonstrated. Closure is generally selective and premature. The student makes a number of connections to theoretical 

issues, readings, class discussions, and class activities done throughout the course, but the meta-connections between 

them are missed, as is their significance for the whole. The student can enumerate, describe, combine, and list the legal 

issues or questions presented in class. The student uses some of the relevant data.  

Relational 

Response to the questions or problems is a collection of multiple items that are not always related within the context of 

the exercise. The student is able to classify, compare, contrast, combine, enumerate, explain causes, and analyze the 

legal issues or questions presented. The student uses most or all of the relevant data, and he/she resolves conflicts by 

the use of a relating concept that applies to the given context of the question or problem. The student makes 

connections to theoretical issues, readings, class discussions, and class activities done throughout the course. In 

general, students demonstrate the relationship between connections and the whole. The student can focus on several 

relevant aspects, but these aspects are generally considered independently.  

Extended abstract 

The student makes connections not only to theoretical issues, readings, class discussions, and class activities done 

throughout the course but also to issues, theories, and problems beyond information arising from class. The student 

shows the capacity to theorize, generalize, hypothesize, and reflect beyond the information given. The student even 

produces new relevant hypotheses or theories. The student can link and integrate several parts, such as class activities, 

readings, and theories, into a coherent whole. The student links details to conclusions and shows that he/she 

understands deeply the meaning of issues and problems under analysis. The student questions basic assumptions, and 

gives counter examples and new data that did not form part of the original question or problem.  

 

CONVERSION OF GRADING SYSTEM 

 

In order to facilitate the reading of the SOLO taxonomy, and in order to comply with University policy, the 

following chart translates the SOLO taxonomy‟s five levels into the University grading scheme. 

SOLO Taxonomy Grade Percentage of 

Grade Value 

Definition  

Extended abstract A 80-100 Exceptional 

Performance 

Comprehensive knowledge in depth of the 

principles and materials treated in the course, 

fluency in communicating that knowledge and 

originality and independence in applying material 
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and principles. 

Relational B 70-79 Good 

Performance 

Thorough understanding of the breadth of materials 

and principles treated in the course and ability to 

apply and communicate that understanding 

effectively. 

Multistructural C 60-69 Satisfactory 

Performance 

Basic understanding of the breadth of principles and 

material treated in the course and an ability to apply 

and communicate that understanding competently. 

Unistructural D 50-59 Minimally 

Competent 

Performance 

Adequate understanding of most principles and 

material treated in the course, but significant 

weakness in some areas and in the ability to apply 

and communicate that understanding. 

Pre-structural F 0-49 Inadequate 

Performance 

Inadequate or fragmentary knowledge of the 

principles and material treated in the course, or 

failure to complete the work required in the course. 

 

Please note that in many cases, you may perform at a level in some aspects of a certain evaluation component of 

the course and at a different level in other aspects. In those cases, for the purpose of the summative assessment, 

I will determine which level is most representative of your learning. Strategic answers and interventions will be 

considered at the surface level, i.e., unistructural or multistructural. 

 

 

RESOURCES 

 

 

 

You will need to read all the articles listed above 

deeply. 

 

The following textbook is recommended but not 

required: Foundations of Private Law: Property, Tort, 

Contract, Unjust Enrichment by James Gordley, 

published by Oxford University Press, 2006, ISBN: 

978-0-19-922766-2. You must read these texts and any 

other text which you may find it necessary to prepare to 

participate in class. 

 

A web site is available at 

http://www.julianhermida.com. You will be able to 

explore and consult the reading guides, class activities, 

journal articles, and other useful information. 

 

I am here to guide you all throughout this journey of discovery. Think of me as your expedition 

experienced companion, i.e., someone who has travelled this route several times before, but is still amazed 

at the wonders discovered along the route.  

 

 

RULES AND POLICIES 

 

 

The journey may only be successful if you engage in it; and if you work honestly and enthusiastically. 

Since this is a collective journey, you also need to follow certain rules and policies so that the journey will 

be fair to all. Here are the rules and policies. They may sound strict. They are. But, trust me, they have been 

conceived so that the journey is as smooth and productive as possible. 
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WEB SITE 

 

 

 

A web site for the course is available at http://www.julianhermida.com You will be able to consult the 

course outline, test bank, class activities, reading guides, and other useful information. The website also 

includes the journal articles which you must read in addition to the course textbook. You must regularly 

check both the course website and your Algoma U email account. 
 

 

OFFICE HOURS POLICY 

 

 

  

I do hope you will visit during my office hours. Come individually or with friends. It is a chance to get to 

know each other and to talk about the course, assignments, tests, study strategies, or whatever else you 

would like to discuss. I am also available to write letters of reference and to help you plan for future 

graduate studies or a professional career. Also, if you find yourself having difficulty with anything in the 

course, please do come. But, remember, you do not have to have a problem to visit. If my office hours are 

impossible for you, please let me know so that we can make an appointment for another time. In addition to 

regular office hours and seeing me by appointment, I will every so often end class 5 minutes early, and 

invite students who have questions to meet with me right then and there. 

  

 

WRITTEN ASSIGNMENT POLICY  

 

 

 

Unless otherwise authorized by me in writing, all writing assignments must be submitted personally in hard 

copy IN CLASS on the due date. For further clarification, written assignments submitted to the Faculty 

Secretaries, left in my mailbox, sent by email, or slid under my office door, will not be accepted for 

marking, and you will not receive any credit. Unless I have approved an extension in writing, at my 

discretion, written assignments submitted after the deadline will either not be accepted for marking, or will 

be accepted for marking with late penalties. Late penalties will be as followed. If the written assignment is 

submitted the class following the deadline, a 25% late penalty will be deducted from the mark. A 50% late 

penalty will be applied to those assignments submitted two classes after the deadline, and no mark will be 

given if submitted after two classes following the deadline. In those exceptional cases where I grant an 

extension, you will have to submit your assignment personally IN CLASS on the new specified date. 

 

I will return all written assignments as soon as possible given the number of students registered in the 

course. Whenever feasible, I will try to return tests and other written assignments the class following the 

scheduled date for the test or the deadline for submission, respectively. You are expected to get the 

assignments back from me that class. If you did not come to class, you will have to come to my office 

during my office hours to get your test or written assignment back. I will presume you did not attend class 

if you did not get your assignment from me when I distributed them. It is your responsibility to keep a 

backup copy of each assignment that you submit. 

 

 

UNIVERSITY ATTENDANCE POLICY 

 

The general regulations of the university require punctual and regular attendance at the various academic 

exercises.  If there are extenuating circumstances related to an absence, the instructor should be notified in 
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writing. Absences in excess of 20% may jeopardize receipt of credit for the course. Given the nature of 

the course, I will strictly enforce this policy. 

 

ATTENDANCE POLICY FOR THIS COURSE 

 

Your presence and participation in every class are an essential part of the learning process for you and your 

classmates.  Therefore, attendance will be taken at all classes and is mandatory. I will take attendance in a 

variety of ways, including, sign-up sheets, submission of written activities, and return of assignments. I 

may also simply write down the names of those students that I noticed that were absent. Arriving late or 

leaving early without a proper justification will count as an absence. Forgetting to sign the attendance sheet 

will constitute an absence. Students that have an absence in more than 20% of the classes will NOT 

receive credit for this course regardless of the reason for the absence, including without limitations 

absences due to medical reasons, sports competitions, and employment obligations. If you missed classes 

because you were not registered in the course, those classes that you missed will count as absences in order 

to calculate this 20% rule. This is because I firmly believe that the class constitutes a unique learning 

environment and most of what you will learn takes place in class, not in solitude. So missing classes –for 

whatever reason- will hurt your scholastic performance. For further clarification, participation in sports 

competitions does not exempt you from attending class or for complying with other course requirements. If 

your sports activities prevent you from regularly attending class, please consider dropping this course as 

your grade may be seriously affected. Again, this is so because the course is conceived so that you will 

learn collaboratively with your colleagues and with my guidance. As a matter of courtesy, I may permit a 

student athlete to write a test on a different day if there is a conflict with one of their sports obligations, 

provided the student has regularly worked hard in class. But, this will be considered on a case-by-case 

basis. I will not normally authorize you to reschedule more than one test in the course. I will not authorize 

student athletes or any other student to reschedule, or extend the deadline for, the final global take-home. 

Under no circumstances will a student that missed a class receive credit under the class participation 

evaluation component for that class. Written class activities not done in class on the day originally 

conducted will not be rescheduled or accepted for marking. Homework assignments not submitted 

personally in class on the due date will not be accepted for marking either. 

 

PRIVILEGES: EXTENSIONS, WAIVERS, AND OTHER AUTHORIZATIONS 

 

 

 

Extensions, waivers, reschedules, rewrites, make-ups, and extra-credit activities are considered privileges, 

given on a case by case basis and as a matter of courtesy. For further clarification, I may or may not grant 

them or I may grant them to some students and not to others, depending on a number of factors. In general, 

I will only grant privileges in exceptional circumstances. The following are examples of circumstances that 

may never be considered exceptional: internet outages, computer or printing problems, compliance with a 

job supervisor‟s request to do overtime or an extra shift, or sports commitments. You must plan ahead in 

order to comply with all the course requirements. This means, among other things, not starting your work 

the night before the deadline. You must request a privilege in writing. If I grant it, you must keep a copy of 

the privilege given by me in writing. Privileges not requested in writing and not given in writing are not 

valid. 

 

Occasionally, I may give you the possibility of rewriting a written assignment or some questions from a 

test. If so, you will forfeit that possibility if you did not attend the class when I returned the original tests or 

the written assignments. Also, you must rewrite the questions from a test – or hand in the rewritten 

assignment- on the very next class IN CLASS. Otherwise, you forfeit your privilege to rewrite the 

questions from a test or to hand in the assignment. Under exceptional, extenuating, and extraordinary 

circumstances, I may give you as a final grade a grade that is more than the sum of each evaluation 

component or I may waive a course requirement other than class participation. I may also give you the 

possibility of doing activities for extra-credit. If you do not come to class when I distribute the questions or 

problems for the extra-credit activities, you may not do the extra-credit activities, regardless of the reason 
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for your absence. I may post further rules for extra-credit activities on the course website, which rules may 

change from time to time. 

 

 

STUDENTS WITH DISABILITIES 

 

 

 

Students with disabilities who would like to discuss classroom and/or exam accommodations should 

contact me as soon as possible. 

 

 

ACTION RESEARCH 

 

 

In order to improve my teaching practice and to enhance student learning, I always conduct classroom 

action research. For this purpose, I will collect some information about the course and your learning. 

Sometimes, I will ask you to complete surveys. These are completely voluntary and your responses will be 

kept strictly confidential. Other times, I will use your class work as evidence. In all cases, the information 

will be reported in general terms without specific reference to individual responses or actual names. 

Completion of the survey and other works implies your consent to participate in the research. If you do not 

wish to participate, simply let me know before the second class. You will not be penalized for this at all. If 

you have any questions or concerns about my action research projects, please contact me. 

 

 

ACADEMIC DISHONESTY 

 

 

The University takes a very serious view of such offences as plagiarism, cheating, and impersonation.  

Penalties for dealing with such offences will be strictly enforced. Please read the Student Code of Conduct 

(Academic) on plagiarism and other offences against academic honesty. Please note that any self-

misrepresentation in order to avoid attendance, meeting of assignment deadlines, writing of tests or 

examinations and/or completion of assignments, constitutes academic dishonesty. 
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PEDAGOGICAL MATERIALS CREATED FOR MY 

CLASSES 
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I have created a series of pedagogical materials for my students to 

use in my courses and to help them with their academic studies at 

Algoma University. 

 

The materials include learning-centred syllabi, videos which I 

produced to facilitate their learning, a comprehensive website, 

reading guides for every single reading assignment, highly creative 

class activities, rubrics, and a series of guides for developing academic skills. These 

guides include the following topics: 

 

 Metacognition 

 Metacognition questions for Law 

 Metacognition questions for Criminology and Criminal Justice 

 Learning styles 

 Note taking 

 Academic reading 

 Writing 

 The logic of arguments 

 Working in small groups 

 Effective listening 

 The structure of speech 

 Experiential learning 

 Cognitive Development and the Perry Model 

 

Most of these materials are based on my Scholarship of Teaching and Learning research, 

my journal publications, and conference presentations. Most of these publications have 

been widely cited and reproduced by colleagues as well as Teaching and Learning 

Centers from all over the world. 

 

These pedagogical materials aim at helping students develop and improve academic skills 

and succeed in their studies and future careers. 
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STRATEGIES TO CRITICALLY 

READ ACADEMIC TEXTS 

 
 

 

Academic reading 
 

 

When you read an academic text, you recreate or co-create the meaning of the text, 

together with the author. In other words, you negotiate the meaning with the author. 

Reading is a process shaped partly by the text, partly by the reader's background, and 

partly by the situation the reading occurs in.  

Reading an academic text does not simply involve finding information on the text 

itself. You need to work with the text. You can only achieve this if you can use a 

series of categories of analysis, some of which are specific to each academic 

discipline. Thus, working with a text and recreating its meaning entail both non 

discipline-specific and specific strategies. 

 

 

General strategies 

 

The following general strategies –formulated as questions- will help you to critically read 

your texts. 

1. Why do you read the text? What is the purpose of your reading? 

a. What do you need this text for? Try to formulate the purpose in the form of 

questions. 

b. What information are you looking for in the text? 

2. What is the context of the text? 

a. Who is the author? Is she a critical author? Does the author's opinion reflect 

the mainstream school of thought? 

b. When was the text written? 
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c. Where was it published? US? Canada? Europe? 

d. Who is the audience? 

3. What is the main thesis of the text? 

a. What are the main claims dealing with the issues you are interested in? 

b. What is the author's main argument? 

c. What does the author intend to do? Does she intend to challenge an existing 

position? Does she want to consider a variable that previous researchers 

have missed? Apply a theory or a concept in a new way? 

d. What are the different positions used by the author? 

e. What are the arguments used to hold these positions? 

f. What are the counter-arguments?  

4. Are there any assumptions hidden in the text? If so, you need to deconstruct them. 

a. Are there any concepts taken for granted? If so, look for these concepts in 

the textbook, an encyclopaedia, or other reference book. 

b. Are there some debates that are taken for granted? 

c. Is the author responding to another article or book? If so, briefly read that 

other article or book. 

 

5. What is the strength or validity of the author's argument? 

a. Don't take the author's argument at face value.  

b. Try to evaluate the argument's effectiveness in making its claims. 

c. What evidence does the author offer in support of her claim? 

d. How convincing is the evidence? What about the counter-arguments used? 

e. What logical reasoning, if any, does the author use? 

f. Is there consistency of thought? 

g. Are the examples and evidence relevant? 

6. What are the non immediate consequences of the arguments used by the author? 

a. What are the implications of the author's thesis? 

b. What are the applications of the author's thesis? 
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c. What connections can you make to other texts? 

d. How does this relate to other topics you learned about? 

e. Can you relate the author's thesis or arguments to your own experience? 

 

Specific strategies: legal texts 

 

Here are some discipline- specific strategies for reading legal texts: 

1. What is the approach to law underlying the legal argument (e.g., positivism, socio-

legal, etc.)? 

a. If positivist, determine the validity (e.g., look at the jurisdiction) and 

currency of the argument (e.g., law repealed). 

2. What legal theory is the author using in her analysis (Positivist, Feminist, Critical 

Legal Studies, Sociological Jurisprudence? 

3. What is the structure or rationality of the reasoning behind the legal argument (e.g. 

authority, logical, none)? 

4. What is the legal tradition the author is referring to? 

5. What are the legal solutions to this same issue in Comparative law? 

6. What are the policy implications and social consequences of the author‟s thesis and 

claims? 

 

Specific strategies: Criminology and Criminal Justice texts 

 

The following are specific strategies for reading Criminological and Criminal Justice 

texts. 

1. What is the criminology theory or Criminal Justice model underlying the analysis 

of the text? 

2. What is the validity of the criminology theory or the Criminal Justice model used 

to explain the problem or issue in the text? 

3. What is the structure or rationality of the reasoning behind the criminological or 

Criminal Justice argument (e.g. authority, logical, none)? 

4. What is the solution to this problem in other countries or societies? 

5. If the author relies on crime statistics, what are the possible flaws in the collection 

of criminal data? 
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6. What are the policy implications, legal issues, and social consequences of the 

author's thesis and claims? 

 

 

Reading techniques 

 

 

The following are some techniques that may help you with academic reading. 

1. Pre-read the text. 

a. Look for clues in the text. 

b. Begin by reading the title, abstract, headings, subheadings, introduction, 

and conclusion. 

2.  Identify the main ideas of the text. 

a. Recognize the topic sentences. The topic sentence states the point of the 

paragraph, and all of the other sentences support, develop, and explain 

that point. 

b. Recognize summary, support, and transitional sentences.  

i. Summary sentences state a general idea or concept. As a rule, topic 

sentences are summary sentences. 

ii. Support sentences provide the specific details and facts that give 

credibility to the author's point of view. They give examples, 

explanations, arguments, and offer evidence.  

iii. Transitional sentences connect the paragraphs in the text in order to 

suggest the relationship between one point to another. 

3.  Mark the text while you read it. 

a. Summarize main ideas. 

b. Underline relevant information that helps you answer your questions. 

c. Take notes. 

4. Write a summary of the answer to your questions (purpose).  

a. Include your reaction to it. 

b. Identify other issues which you think are worth exploring. 
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METACOGNITION 

 

 

Metacognition means thinking about thinking. It refers to thinking which involves active 

control over the cognitive processes engaged in learning. Activities such as planning how 

to approach a given learning task, monitoring comprehension, and evaluating progress 

toward the completion of a task are metacognitive in nature. Metacognition is the ability 

to be aware of your own learning processes, as well as knowing what works best for you. 

It means being able to recognize whether you are learning the information you are 

studying, and knowing how to improve your learning. Many students think about 

metacognition as their "inner coach," their awareness and knowledge of how they learn 

and how they will control the process. 

It is important that you are aware of your own learning process and that you take steps to 

monitor your learning  

There are three key components to metacognition: Awareness, Knowledge, and Control.  

1. Awareness 

 

Awareness involves being attentive about what learning strategy you should use and how 

to use it. Setting goals for yourself would be a good way to be aware of the tasks you 

have on hand. Also, since we all learn by building upon existing knowledge, it is 

important for you to identify what you know about the topic or problem you want to 

learn. This knowledge may come from earlier classes in the course, other courses, your 

personal experience, literature, films, or other –formal or informal- sources. 

 Consciously identify what you already know. 
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 Define the learning goal 

 Consider your personal resources (e.g. textbooks, access to the library, access to a 

computer work station or a quiet study area) 

 Consider the task requirements (essay test, multiple choice, etc.) 

 Determine how your performance will be evaluated 

 Consider your motivation level 

 Determine your level of anxiety  

2. Knowledge 

 

Knowledge involves knowing about the learning process in general and specifically how 

you learn under different conditions. Having this type of knowledge will help you 

understand and identify a learning strategy that would suit you best. For example, 

knowing when you would need to apply a different learning strategy to study a historical 

work, and another strategy to analyze a court case is considered knowledge in 

metacognition. 

Perry‟s model of help you learn more about the learning process. William Perry claimed 

that individuals went through four stages of development during their college years.  

·Stage 1 is called the Dualism stage because students tend to divide the world into 

right/wrong, true/false good/bad dichotomies. Students view the teacher as right 

and that the student‟s role is to give the teacher back what they have received. 

They are frustrated when asked to listen to other students‟ opinions (since they are 

likely to be wrong) and content when the teacher is clear and comfortable in 

lectures and assignments.  

·Stage 2 is called the Multiplicity stage because students have come to realize that 

other than a few dualistic areas, most knowledge is a matter of opinion and, 

therefore, any opinion is knowledgeable. The student‟s role is to offer their ideas. 

They are frustrated when they find that requirements restrict them and happy 

when allowed to express themselves.  
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·Stage 3 is called the Contextual Relativism stage. Students recognize that there are 

disciplinary guidelines for choosing among various opinions. They accept that it 

is the student‟s role to apply the skills and knowledge base of the academic field. 

They are frustrated when arbitrary opinions seem to rule and content when they 

have the information they need to use to form a solid judgment.  

·Stage 4 is called the Commitment within Contextual Relativism stage. In it, students 

connect their disciplinary skills to new settings and see the need to apply 

knowledge and skills to settings outside the classroom. They are frustrated by 

activities that cover content without knowing relevant applications and happy 

when allowed to apply ideas to everyday problems. 

I expect that by the end of the course most of you will be either at stage 2 or 3. But please 

note that learning is not a linear process. You will probably reach stage 3 and then go 

back to stage 2, and later progress again toward stage 3. It is also likely that in some areas 

of the course you will be at stage 2 while in others you will be in stage 1. 

 

3. Control  

 

Control involves monitoring your own progress. You can do this by asking yourself 

questions like “Have I understood the information I am studying?” or “Am I keeping up 

with my study plan and goals?” To do this, you must first identify the learning strategy 

that works best with the information you need to learn. You may also want to check what 

stage of Perry‟s model you are at. 

 Reflect on the learning process, keeping track of what works and what doesn‟t 

work for you 

 Monitor your own learning by questioning and self-testing. 

 Provide your own feedback. 

 Keep concentration and motivation high. 
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METACOGNITION QUESTIONS FOR LAW 

 

The following are metacognition questions aimed at helping you become aware of your 

learning process. In other words, with these questions I want to help you understand your 

own learning. 

Not all questions will be relevant for your process or for every issue you are learning. 

You should discard those questions that are irrelevant. Ideally, you should gradually 

create new questions that will help you think about your own thinking so that you can use 

the standards of the discipline to recognize shortcomings and correct your reasoning as 

you go. 

 

1.Am I approaching the problem under several notions of law or only under legal 

positivism? 

2. Am I considering the problems under all the legal traditions analyzed in the course 

or only under common law? 

3. Am I making connections to the class activities or am I only analyzing the problem 

in isolation? 

4. Am I applying or taking into consideration several or the appropriate legal theories 

or am I simply analyzing the problem from my common sense? 

5. Am I considering the implications and applications of the problem or am I simply 

coming to conclusions without taking into account the implications and 

applications of the problem? 

6. Am I critically analyzing the reasoning method surrounding the problem or am I 

just taking for granted the validity of the reasoning method? 
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The following general questions may also help you think about your learning process: 

1. Where does the problem come from?  

2. Are there any gaps or inconsistencies in the problem? 

3. Can you distinguish fact from conjecture in the problem? 

4. Can you find any hidden assumptions in the problem?  

METACOGNITION QUESTIONS FOR CRIMINOLOGY AND CRIMINAL 

JUSTICE 

The following are metacognition questions aimed at helping you become aware of your 

learning process. In other words, with these questions I want to help you understand your 

own learning. 

Not all questions will be relevant for your process or for every issue you are learning. 

You should discard those questions that are irrelevant. Ideally, you should gradually 

create new questions that will help you think about your own thinking so that you can use 

the standards of the discipline to recognize shortcomings and correct your reasoning as 

you go. 

 

1. What criminology theory underlines my understanding of the problem? Is the 

problem explained under a certain criminological view/theory? Would I see it 

differently if I approached the problem from a different criminological view or 

theory? 

2. What is the Criminal Justice model that underlines my understanding of the 

problem? Is the problem explained under a certain Criminal Justice model? 

Would I see it differently if I approached the problem from a different Criminal 

Justice model? 
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3. What is the notion of crime that underlines my understanding of the problem? Is 

the problem explained under a certain notion of crime, perhaps the mainstream, 

legalistic, common law notion of crime? Would I see it differently if I approached 

the problem from a different notion of crime? 

4. If statistics are involved, am I aware of the possible flaws in the collection of 

criminal data? Will my understanding of the problem changed if the statistics 

were not correct? 

5. Is the problem affected by Criminal Justice bias? For example, if minority groups 

are being arrested more in a certain area, does this mean that they are committing 

more crimes or simply that police are arresting minority groups more than white 

mainstream Canadians? 

6. Am I making connections to the class activities or am I only analyzing the problem 

in isolation? 

7. Am I applying or taking into consideration several or the appropriate 

criminological theories or Criminal Justice theoretical models or am I simply 

analyzing the problem from my common sense? 

8. Am I considering the implications and applications of the problem or am I simply 

coming to conclusions without taking into account the implications and 

applications of the problem? 

9. Am I critically analyzing the reasoning method surrounding the problem or am I 

just taking for granted the validity of the reasoning method? 

The following general questions may also help you think about your learning process: 

1. Where does the problem come from?  

2. Are there any gaps or inconsistencies in the problem? 

3. Can you distinguish fact from conjecture in the problem? 

4. Can you find any hidden assumptions in the problem? 
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WEBSITE FOR STUDENTS 
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WEB SITE FOR STUDENTS 

 

I created a web site (http://www.julianhermida.com) where students can have access to 

class activities, articles, links, class notes, and where they can vote and express their 

opinions about questions I pose. They can also consult the course outline, the test bank, 

other relevant information, and resources. I always prefer to design my own website 

rather than use WebCT or other educational software, as this permits me to tailor-make 

the site for my students‟ actual needs. I also believe in making my classes as open as 

possible. By posting the content and the activities online, I make my courses available for 

anyone anywhere. I have received very positive feedback from students and colleagues 

about the website. Some told me that “I just took a look at your web page--and I am 

hugely impressed! I know there are some other faculty members who could learn a lot 

from your page.” (Linda, Associate Professor, personal email, 2008). Others said “Thank 

you for taking the time to collect and make this material available to us!” (Jeff, sessional 

faculty, personal email, 2009). Others said “It‟s wonderful...lots of really good 

information.  Congrats (John Clement, Professor, Sault College, email, 2009).  

 

 

 

This shows that students beyond Algoma University regularly use my website. 

http://www.julianhermida.com/
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THESIS SUPERVISION 
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I have supervised theses at both the undergraduate and the graduate levels. My 

supervision approach is to act as a facilitator of opportunities to do research. I tend to be 

more directive with undergraduate students and to be more flexible with graduate 

students. In all cases, I create a friendly and productive working environment that 

challenges students to achieve excellence in their research.  

 

At Algoma University, I have found that most students also need to 

develop and improve their general research and writing skills. Some 

also need a deeper understanding of the distinct research methods 

related to the major disciplines through which Law may be 

examined, e.g., Legal Studies, Positivism, and Law and Social 

Sciences. So, I have devoted considerable time helping them become 

familiar with these different approaches and methodological 

frameworks. 

 

The results have been very stimulating. Most have produced high quality research 

products. One of my students at Dalhousie University published his thesis as a book. 
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RECENT THESIS SUPERVISION 

 

 

I supervised the following theses at Algoma University as part of the independent study 

course: 

 Amy Sutherland, Rehabilitation of Offenders in the Criminal Justice System 

 Ashley Dzama, Capital Punishment. 

 Katie Blunt, A Comparison of Canadian and Swedish Environmental 

Legislation. 

 Logan Costa, The Parent‟s Responsibility to Their Child: An argument for 

parental accountability toward the possible harm children face while playing 

video games not suitable for their age. 

 Rita Weise, Aboriginal Justice Initiatives: Does our current model work? 

 Wes Ontonovich, Whitetail Deer Hunting and Sustainable Development. 

 

I have also supervised the following theses at Dalhousie University. 

 

 Human Rights versus Self-Defense in the Context of International Terrorism 

Katrina Rannala 

Dalhousie University, 2006-07 

 

 Letting Children be Children: the Problem of Child Soldiers in Africa 

Margaret Kosmack 

Dalhousie University, 2006-07 

 

 The International Criminal Court: An Inquiry into its Capacity to Legally 

Prosecute Terrorism under its Current Jurisdiction 

Kristin Farr  

Dalhousie University, 2005-06. 
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 Imposition or Exposition? Power, Christianity, and Education observed in 

Nakitokolo Presbyterian School.  

Tyler Mattheis 

Dalhousie University, 2004-05. 

  

 Mapping Security: A Network Analysis (master) 

Darryl MacPherson  

Dalhousie University, 2004-2006. 

  

 

 

 Women Refugees under International Law 

Patricia La Salle 

Dalhousie University, 2006 

  

 Capacity Development for the Displaced Persons: 

The Case for Secondary and Post-Secondary for Refugees 

(Kakuma Camp in Kenya) 

Madut A Majok 

Dalhousie University, 2006   
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EVIDENCE OF STUDENT DEEP LEARNING 
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Evidence of student deep learning 

 

Deep learning is a process of learning for life. 

Deep learning is a personal commitment and an 

attitude toward learning, where the learner uses 

higher-order cognitive skills such as the ability to 

analyze, synthesize, solve problems, and thinks 

meta-cognitively in order to construct long-term 

understanding. It involves the critical analysis of 

new ideas, linking them to already known concepts 

and principles so that this understanding can be 

used for problem solving in new, unfamiliar 

contexts.  

 

I use the SOLO taxonomy to assess the achievement of deep learning in all my courses. 

But, assessment of deep learning almost by definition defies and exceeds the time limits 

of a typical university course. So, I have resorted to other means of collecting data about 

student deep learning. These include interviews with students in classroom action 

research on deep learning, student publications, and emails which students send me 

where I see that they have made insights into some aspects of the discipline, among 

others.  

The Appendix includes samples of student work and other documents showing students‟ 

deep learning. 


